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CHAPTER I 
INTRODUCTION 
Rationale.— Today is a day of many changes in so far as science and 
technology are concerned; as a result an individual must possess an 
education or some type of skill. No longer is this the day when one can 
start work as soon as he is large enough to walk well; for there are no 
jobs available for him as he grows older. 7/he never an unlearned and un¬ 
skilled person applied for work, he usually ends up doing menial tasks 
with insufficient pay and. poor working conditions. When the untrained 
individual tries for better jobs, he finds that they are reserved for 
people who are skilled or who posses a certain degree of education; 
usually a high school graduate or above. 
The high rate of withdrawals from our schools and especially our 
larger city schools is, therefore, of deep concern to the writer as 
well as to educators locally, on the state level and nationally. 
The enrollment at Ballard-Hudson Senior High School for the school 
year, 1951-1952 was 1320 students at the beginning of the term. The 
enrollment at the end of the term was 1122. This means that there were 
198 withdrawals for a loss of fifteen per cent of the student body. 
According to circular No. 269 of the U. S. Office of Education, 
this problem was of so much concern to 200 city superintendents that 
they requested Mr. Earl J. McGrath, then the Commissioner of Education 
for the United States, to call a conference on the problem. 
In the course, Seminar in Administration, number 527, at Atlanta 
1 
2 
University during the summer of 1953* principals were enrolled from all 
over the state of Georgia and other southern states. We were asked by 
our instructor, Mr. McRae, to list problems that were of concern to us, 
listing those first that were of deepest concern. A committee was then 
formed to compile those lists with instructions to list those first that 
occuured with the highest frequency. On this list of problems withdrawals 
ranked third. 
Two questions naturally arise: (l) what are the causes of withdrawals, 
and (2) what can be done to reduce the number of withdrawals in our 
schools? 
Specific answers to these questions constituted the major concern of 
this research. 
Statement of the Problem.— The problem involved in this study was 
to determine the number of and reasons for the withdrawal of the elimi¬ 
nated students who were enrolled in the Ballard-Hudson Senior High 
School for the year 19ï>1-19!?2. 
Purposes of the Study.— The major purpose of this research was to 
make an analysis of the extent and reasons for the withdrawal of the 
"drop-out" students who were enrolled in the Ballard-Hudson Senior High 
School for the year 195>1-19!?2. Specifically, the purposes of this 
study were as follows : 
1. To ascertain the extent of drop-outs in terms of the number of 
boys and girls no longer attending Ballard-Hudson High School. 
2. To ascertain the reasons for the withdrawal of the students in 
Ballard-Hudson Senior High School. 
3. To determine the nature and extent of selected socio-economic 
3 
factors which are expressed or implied as basic to the reasons 
for the withdrawal of the students of the Ballard-Hudson High 
School. 
)_u To formulate ways and means of lowering the withdrawal-rate of 
students at Ballard-Hudson Senior High School. 
5. To formulate, if possible, whatever educational implications 
are inherent in the interpreted data. 
Definition of Term.— The important terra used throughout this study 
was "drop-out." It was synonynously spoken of as "school leavers," 
"withdrawals" and "elimination" and was characterized as follows: "one 
who drops out, as from school, a course of study, etc."^* 
Locale.— Ballard-Hudson Senior High School is located in Macon, 
Bibb County, the heart of Georgia, surrounded by one of the richest 
agricultural production areas in the South. Industrially, Macon is 
among the southeastern leaders in textile products. The city is the 
hub of production in a territory which operates more than 3,000,000 
spindles, more than 55,000 looms and which has a cotton apparel output 
of some $55,000,000 annually in manufacturers volume. Macon's approxi¬ 
mate population is 75,000 with about UO per cent being Negroes. 
The occupational status indicated in per cents of parents of stu¬ 
dents enrolled in Ballard-Hudson was as follows: "professions, 3.8; 
managers or proprietors, 2.4; homemaking, 6.0j sales work, 1.7; office 
work, .7; skilled labor, 22.3; domestic service or housekeeper, 30.6; 
undkilled, 13.6; unemployed or on relief, k»9', miscellaneous, 1.8; 
- “ 
Websters New International Dictionary, Second Edition, Unabridged, 
G. & C• Merriam' Co., * 19155. 
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unknown, U.3; and others 
Macon’s public school system was composed of forty-nine grade 
schools and six high schools, and was regarded as a model school system* 
There were ten Negro elementary and two Negro high schools staffed by 
2b.6 teachers* In addition to these public schools there were two trade 
schools and Georgia Baptist College. 
Ballard-Hudson was a newly built spacious school plant that stretch¬ 
ed over twenty acres of land. The plant consisted of two academic build¬ 
ings an administrative suite, a combination gymnasium-auditoriom, a cafe¬ 
teria, library and shopj all housed in separate buildings. For the con¬ 
venience of teachers, ladies' and mens' lounges were included. The 
staff of Ballard-Hudson consisted of one principal, fifty-one teachers 
and a librarian. The custodians included two janitors and four maids. 
The school had an enrollment of approximately 1350 students. The cur¬ 
riculum offerings included commercial work, trades courses and the gen¬ 
eral run of elective and constant academic courses. 
Research Methods.— The research methods used in this study were 
the Normative-Survey and Case-Study, incorporating the use of the ques¬ 
tionnaire . 
Description of Instruments.— The two basic instruments used to 
gather data of this research are characterized below. 
Case Study.— The case-study developed information concerning 
family background, home life, school experiences, neighborhood activi¬ 
ties, the health status of students and their behavioral patterns. 
Î ~    
Cooperative Study of Secondary School Standards, "Pupil Population 
and Community," Evaluative Criteria, Form C (May, 1950). 
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Questionnaire.— The completion of the questionnaire consisted of 
asking a list of carefully formulated questions directly of parents of 
the withdrawal students in interview. The answers were recorded, 
classified and studied, and on the basis of such, certain generali¬ 
zations were made* 
Description of the Subject.— The subjects used in this research 
were the total number of 198 "drop-outs" for the school year of 1951- 
1952, separately identified as 100 or 50.6 per cent boys and 98 or U9•U 
per cent girls. The age-range for the total group of "drop-outs" was 
from a low of 13 to a high of 21, showing a mean age of 17.2\ whereas 
the age-range for boys and girls, separately, was from a low of lit to 
a high of 21, showing a mean of 17.3 Tor the boys, and from a low of 
13 to a high of 20, showing a mean of 17. for the girls. 
Procedure.— The procedural steps followed in the conduct of this 
research were as follows: 
1. The related literature pertinent to this study was reviewed. 
2. The design, construction and validation of the questionnaire 
instrument which was used for the collection of the basic data. 
3. Interviews were conducted with the parents of all withdrawal 
students located and the questionnaires completed. 
U. Case histories were prepared for sixteen selected cases which 
were typical of the 198 "drop-outs" for 1951-1952. 
5. The data from the questionnaires and case studies were assembled 
in adequate tables and graphs and analyzed. 
6. Findings, conclusions, implications and recommendations derived 
from this data were formulated and organized as the content of 
the finished thesis-copy. 
6 
Related Literature»— There have not been too many books written on 
the subject of "withdrawals1' or "drop-outs" but there have been quite a 
number of articles written in the past few years. Most of these articles 
fall under the following two headings: (l) factors that affect pupil- 
elimination and (2) factors that influence school holding-power. 
Factors That Affect Pupil-Elimination.— Concerning some of the 
factors that affect pupil elimination, The National Association of 
Secondary School Principals at it's sixth annual convention in Cincinnati, 
Ohio, agreed as follows: 
A nation-wide mortality rate of approximately fifty per cent 
in enrollments is regarded as probably the most serious issue con¬ 
fronting the secondary schools today. Since lack of holding power 
appears to be a serious matter in the large majority of secondary 
schools, it is essential to consider why high school students are 
leaving school prior to graduation. The reasons most frequently 
given for withdrawing are: preferred work to school; not interested 
in school work; discouraged because of inability to learn; failing 
and did not want to repeat the grade; dislike of a teacher; dis¬ 
like of a subject; the belief that more could be learned out of 
school than in school; money needed to buy clothes and help at 
home; desire for spending money; inability to meet school assess¬ 
ments and charges; lack of interest in school on the part of 
parents; influence of friends; and ill health.1 
There are many writers who agree that economic conditions often in¬ 
fluence students to withdraw from school* They have found that there 
are some students whose parents are not able to finance them in school; 
others whose parents are able to finance them in school but are not 
able to give them all of the things that students want while in school; 
and there are others who feel that after a certain age a student should 
stop school and begin to bring in a salary. This view is expressed by 
1 
National Association of Secondary School Principals, General Assem¬ 
bly, "The Lack of School Holding Power," The School Review, (1952), 189- 
90. 
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Tonsor as follows: 
If the community is more interested in the immediate financial 
return from it's offspring than in a long-term educational program, 
the law being what it is, the school cannot keep them on the reser¬ 
vation. All studies have shown that the economic level of the home 
is important in this problem. In our community we have many for 
whom the dollar means more than the future-students quit to go to 
work although both parents are working. They reason that driving a 
truck means more rapid advancement and higher pay than many a job 
requiring much more education." 
Tonsor lists the motivating influences in the Grover Cleveland High 
School other than the demand for money as follows: 
1. Discouragement-they have fallen behind and can't catch up. 
2. Lack of attendance with consequent loss of skills and knowledge 
needed to succeed. 
3. Personality deficiencies - they cannot get along with otters. 
Unable to keep up scholastically with their fellows, they start 
quarrelling or disparaging the efforts of the successful. 
k. Warped personalities - they hate school, hate teachers. 
5. Lack of family life caused by a broken or disruptive home. 
6. Lack of stimulation to creative work.^ 
Blackwell and Godwin write concerning a student's economic status being 
his reason for withdrawing from school as follows: 
One of the most obvious results of low economic status in the 
community is that some students have to drop-out of school and find 
a job. Families with very meager income may simply not be able to 
help a child in school, once he is fourteen or fifteen years of age, 
not because of what school may actually cost, but because of the 
1 
Tonsor, Charles A. "Reducing The Drop of The Crop," The Clearing 




possible full-time job that school denies the child.^ 
Some of the writers of literature pertinent to this study have found 
that the curriculum offerings fail to meet the needs and interests of 
students and thereby cause their withdrawal from school. Brewer, in the 
Texas Outlook reported the findings of a study of drop-outs at Austin 
High School as follows: 
By making an extensive case-study of withdrawing students who 
passed through the counseling offices, the exit-interviewers found 
the following factors among drop-outs, in approximate order of in¬ 
cidence: (1) broken homes; (2) financial need; (3) low test scores; 
(U) discouragement over academic progress; (5) a feeling of "not 
belonging." 
"The first two factors," says the counselor, who directed the 
study, "are well-known obstacles to achievement, but they lie large¬ 
ly outside the school"s reach. The school's immediate approach, 
therefore, must, be to relieve the oppression caused by the other 
factors. This suggests putting more emphasis on individual differ¬ 
ences in shaping the curriculum and the taking of further steps to 
democratize the student body."2 
HolbeclP agrees with some of the other writers that the trouble lies 
in the curriculum. In an interview with 150 stridents who had withdrawn 
from school in Passaic, New Jersey, and had gone to work, he found the 
following reasons for their withdrawal: 
1. Wanted to go to work - 32. 
2. Not interested in school work - 21. 
3. Had to help support my family -17. 
U. Went to vocational school - 15. 
1 
Blackwell, 1. W. and Godwin, Winfred L., "Social Class and Economic 
Problems of Adolescents" High School Journal, XXXV (March, 1952), 165-68. 
2 
Brewer, Weldon "Why Did They Quit?" The Education Digest, XVI 
(November, 1950), 5U—55• 
3 
Holbeck, Elmer S. "Seven Ways to Help Prevent Drop-Outs," The 
Nation's Schools, XXXXV (May, 1950), 35-36. 
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5. Failed in my subjects - 1U. 
6. High school subjects -were not helpful to me - 11, 
7. School didn’t give me what I wanted - 10. 
8. Not encouraged to remain in school - 10. 
9. School work was too hard - 6. 
10. Entered the service -5. 
11. Disliked my teachers - !*• 
12. Illness - 2. 
13. Moved out of city - 1. 
1U. Not certain - 1. 
The U. S. Office of Education Conference Members discussed at 
length, "Why Do Boys and Girls Drop Out of School and What Can We Do 
About It?" and agreed that curriculum problems are the major factors 
that affect pupil elimination. Some of the curriculum problems found 
by the conference members to affect students and cause withdrawals were 
as follows: 
1. Secondary schools as now organized do not meet the needs of all 
students in many large city school systems. 
2. Class time allotments of U5> - 60 minutes do not provide for 
flexibility of programing, special needs of students or unity 
of larger units of work. 
3. Rigid and inflexible curricula for three or four school years 
have been planned largely along subject matter lines. 
U. Pupil progress and accounting policies have been based upon 
credits and courses. 
3. Undue emphasis on subject matter and skill mastery with attendant 
10 
testing practices have a negative effect on pupil adjustment. 
6. Present promotional practices based upon practices related to 
3, l; and 3 above, occasion pupil retardation. 
7. Classes are often larger than can be handled by teachers in the 
known requirements of the instructional area. 
8. Social stigma is often associated with diplomas designated as 
to patterned curricula, i.e. college preparatory and vocational. 
9. School leaving is associated with activity fees, club dues, 
book costs, etc. 
10. The program of studies is not adapted to the common needs of 
students. 
11. There is a scarcity of materials of suitable reading difficulty 
for pupils of advanced social maturity. 
12. Curricular experiences are not closely related to life situations. 
13. The special interests and needs of pupils are not adequately 
served. 
1U. Potential early school leavers often do not participate in stu¬ 
dent activities. 
15. Potential early school leavers do not feel that they belong. 
Factors That Influence the School's Holding-Power.— Several of the 
writers on the subject of the school's holding-power agree that work 
experience or out-of-school employment while attending school is one of 
the factors that contributes greatly to the school's holding-power. 
1 
U. S. Office of Education. Why Do Boys and Girls Drop-Out of 
School and What Can We Do About It, Circular Mo. 269. Washington, D. C.: 
Ü. S. Government Printing Office, 1950. 
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Dresner of the public-secondary schools of Detroit found the following 
factors to have holding-power: 
1. Out of school employment while attending school. 
2. Participation in extra-curricular activities. 
3. Having school spirit. 
h. Participation in out-of-school activities. 
5. Good attitude of parents, toward education and high school. 
6. The pupil having a career plan. 
7. A desire to complete high school.^ 
There are those who believe that work experience could serve as a 
medium between education and the actualities of life. This view is 
expressed by Pierce of the University of Michigan as follows: 
What we do propose is that for many students in many schools, 
particularly those who are potential drop-outs, there should be 
some medium by which educational content may catch their interests 
through a closer relationship to the actuality and tempo of our 
times. Perhaps this medium is work experience.2 
Several of the writers place more emphasis on improved curriculum 
offerings as a method of increasing the holding-power of the school. 
Central to this emphasis, Tonsor writes the following: 
Two factors that our experience has shown weigh heavily on the 
holding side are teacher influence and interest and a broad pro¬ 
gram of extra-class activities. We used to have both, but since 
the work stoppage and the demand for workers caused by the war, 
the extra-curricular program has lost in spirit and breadth.3 
1 
Dresner, Richard H. "School Drop-Outs," The Education Digest, 
XIX (May, 195U), 5-7. 
2 
Pierce, Hugh F. "Can Work Experience Help?" The Education Digest, 
XIX (January, 195U), U8-U9. 
3 
Tonsor, Charles A. "Reducing the Drop of the Crop," The Clearing 
House, XXVIII (February, 195U)> 365-366. 
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Superintendent Hereld C. Hunt'*- of Chicago, in his opening address 
to the annual meeting of secondary school principals mentioned drop-outs 
as the first critical issue in secondary education. He held that many 
of the hurdles to successful high school adjustment are surmountable and 
that the situation will be remedied when high school staffs come to know 
students as individuals, obtain their confidence, provide educational 
programs wherein students can achieve, give grade repeaters something 
new, show a relationship between education and life, provide occupational 
information, provide social experiences, give students a feeling of se¬ 
curity, recognize signs of trouble, afford personal recognition, provide 
for the above average student, develop a good record system, make effi¬ 
cient and effective use of records, help students select right courses, 
begin counseling early, obtain parent interest and cooperation and re¬ 
ceive public support. 
The U. S. Office of Education conference members on "Why Do Boys and 
Girls Drop Out of School and 'What Can We Do About It" also agree that 
curriculum offerings of the school constitute the major holding power of 
the school when they suggest the following practices: 
1. Diversify the program by providing experiences that meet the 
general and special education needs, interests and abilities of 
all students. 
2. Schedule classes for longer periods of time with block programing 
adjusted to individual needs of pupils and the time demands of 
1 
Hunt, Herald C., National Association of Secondary School Principals, 
General Assembly, "The Lack of School Holding Power," The School Review, 
(I9b2), 189-190. 
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various educational experiences. 
3. Individual planning of course content and sequence should be 
done on the basis of individual pupil interests and needs. 
U. Emphasis should be on pupil adjustment and growth rather than 
credit accumulation. 
5. Pupil achievement should be evaluated in terms of progress in 
relation to known ability. 
6. Pupil experiences should be planned individually in terms of 
stated goals and appraised abilities and interests. 
7. Class size should be adjusted to each teacher's ability, the 
nature of effective instructional activities and physical 
facilities needed. 
8. Award uniform diplomas and supplement these with accurate records 
of each individual's assets, interests, abilities, and achieve¬ 
ments for purposes of college entrance or employment. 
9. Fees and other hidden costs related to school attendance should 
be reduced to a minimum. 
10. Staff agreement should be obtained regarding what learnings 
should be common to all pupils. 
11. Study available reading material of advanced social appeal but 
written on varying reading levels and encourage the production 
and use of more materials. 
12. Maintain a continuous study of life situations and needs of 
pupils and develop resource units which meet the common and 
special needs using real life community resources. 
13. Provide students with a wide range of opportunities to develop 
and express interests. 
1U• Academic achievement as a requirement for participation in 
extra-curricular activities within the school should be re¬ 
moved, 
13, Systematically identify students who are socially immature and 
provide more socializing experiences for them,^- 
Most of the writers of literature pertinent to this study agree that 
losing approximately fifty per cent of the entire student body from the 
time of enrolment until the time of graduation is one of the most serious 
problems presently facing educators; especially larger city school educa¬ 
tors. 
Summary of Literature,— A review of the literature pertinent to this 
thesis revealed that the various authors who have written on this subject 
agree that "withdrawals" is a problem, especially in our larger city 
school systems. Most of them write on "withdrawals" under the two fol¬ 
lowing captions: (1) factors that affect pupil-elimination and (2) 
factors that influence school holding power. 
Factors That Affect Pupil-Elimination,— The authors are in agree¬ 
ment that some of the factors that affect pupil-elimination are: (1) 
lack of family life caused by a broken or disruptive home, (2) low 
economic status in the community, (3) warped personalities, (U) lack of 
stimulation to creative work, and (5) curriculum problems. 
Factors That Influence the School Holding Power.— The authors are 
also in agreement that some of the factors that influence the school 
1 
U. S, Office of Education, Why Do Boys and Girls Drop-Out of School 
and What Can We Do About It, Circular No, 269, Washington, D, c7T~U. S. 
Government Printing Office, 19^0, 
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holding power are: (1) out of school employment while attending school, 
(2) participation in out-of-school activities, (3) teacher influence, 
(U) extra-class activities and (5) the curriculum offerings of the 
school# 
CHAPTER II 
PRESENTATION AND ANALYSIS OF GROUP DATA 
Introductory Statement.— In this chapter the data on the one hun¬ 
dred and ninety-eight withdrawals of the Ballard-Hudson High School, 
Macon, Georgia, for the school year of 1951-1952, will be presented and 
analyzed as follows: (l) withdrawals because of home conditions, (2) 
withdrawals because of community conditions, (3) withdrawals because of 
school conditions, (h) withdrawals because of military service, (5) 
withdrawals identified as miscellany and (6) return of withdrawal stu¬ 
dents. 
Withdrawals Because of Home Conditions,— The data on the number of 
198 students investigated, who withdrew due to home conditions for the 
school year, 1951-1952 are presented in Table 1, page 17, 
Girl-Withdrawals.— Table 1 reveals that the withdrawals for 
girls because of home conditions were as follows: (a) voluntary 
marriage 3, 6, H, and 2 for the ninth, tenth, eleventh and twelfth 
grades, respectively, with a total of l5j (b) marriage because of 
pregnancy 2, 2, k, and 0 for the ninth, tenth, eleventh and twelfth 
grades, respectively, with a total of 8; (c) unmarried pregnancy U, 
2, 3, and 3 for the ninth, tenth, eleventh and twelfth grades, re¬ 
spectively, with a total of 12j (d) work because of economic reasons 
1, 1, 1, and 0 for the ninth, tenth, eleventh and twelfth grades, 
respectively, with a total of 3j (e) work because of being tired of 
school 1, 0, 1, and 0 for the ninth, tenth, eleventh and twelfth 
16 
TABLE 1 
DISTRIBUTION OF THE NUMBER, REASONS AND PER CENT 
OF WITHDRAWALS DUE TO HOME CONDITIONS 
ACCORDING TO SEX AND GRADE 
Boys Girls 
Reasons 9th 10th 11th 12th Total 9th 10th 11th 12th Total Net Total Per cent 
1. Marriage, Voluntary 3 6 4 2 15 0 0 0 0 0 15 7.5 
2. Marriage, Pregnancy 2 2 4 0 8 0 0 2 1 3 11 5.5 
3. Pregnancy, Unmarried 4 2 3 3 12 1 0 0 0 1 13 6.5 
4« Work, Economic Reasons 1 1 1 0 3 7 4 1 0 12 15 7.5 
5. Work, Tired of School 1 0 1 0 2 5 2 0 0 7 9 4.5 
6. Tired of School 4 2 1 0 7 0 2 0 0 2 9 4.5 
7. Illness 6 0 2 0 8 0 0 0 0 0 0 4.0 
Total 21 13 16 5 55 13 8 3 1 25 80 4o.o 
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grades, respectively, with a total of 2j (f) tired of school k, 2, 
1, and 0 for the ninth, tenth, eleventh and twelfth grades, respec¬ 
tively, with a total of 7; and (g) illness 6, 0, 2, and 0 for the 
ninth, tenth, eleventh and twelfth grades, respectively, with a 
total of 8. 
Boy-Withdrawals.— Further, Table 1 reveals that the withdrawals 
for boys because of home conditions were as follows: (a) voluntary 
marriage 0, 0, 0, and 0, for the ninth, tenth, eleventh and twelfth 
grades, respectively, with a total of Oj (b) marriage due to the 
pregnancy of girls 0, 0, 2, and 1 for the ninth, tenth, eleventh and 
twelfth grades, respectively, with a total of 3j (c) pregnancy of an 
unmarried girl 1, 0, 0, and 0 for the ninth, tenth, eleventh and 
twelfth grades, respectively, with a total of lj (d) work because of 
economic reasons 7, U, 1, and 0 for the ninth, tenth, eleventh and 
twelfth grades, respectively, with a total of 12; (e) work because 
of being tired of school 5>, 2, 0, and 0 for the ninth, tenth, 
eleventh and twelfth grades, respectively, with a total of 7j (f) 
tired of school 0, 2, 0, and 0 for the ninth, tenth, eleventh and 
twelfth grades, respectively, with a total of 2; and (g) illness 0, 
0, 0, and 0 for the ninth, tenth, eleventh and twelfth grades, re¬ 
spectively, with a total of 0, 
Comparative Data.— As indicated in Table 1, the total withdrawals 
of the girls as compared with boys for home conditions were: (a) 
voluntary marriage 1% and 0, girls and boys, respectively, (b) marriage 
due to pregnancy of a girl 8 and 3, girls and boys, respectively, 
(c) pregnancy of an unmarried girl 12 and 1, girls and boys, respec¬ 
tively, (d) work because of economic reasons 3 and 12, girls and 
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boys, respectively, (e) work because of being tired of school 2 and 
7, girls and boys, respectively, (f) tired of school 7 and 2, girls 
and boys, respectively, and (g) illness 8 and 0, girls and boys re¬ 
spectively. The comparative data on the total number of withdrawals 
for girls and boys for home conditions are depicted in Figure 1, 
page 20. 
Withdrawals Because_of Community Conditions.—■ The data on the num¬ 
ber of 198 students of Ballard-Hudson High School investigated, who with¬ 
drew due to community conditions are presented in Table 2, page 21. 
Girl-Withdrawals.— Table 2 reveals that withdrawals for girls 
because of community conditions were as follows: (a) marriage be¬ 
cause of pregnancy 1, 1, 1, and 1 for the ninth, tenth, eleventh and 
twelfth grades, respectively, with a total of U; (b) unmarried preg¬ 
nancy 0, 1, 1, and 0 for the ninth, tenth, eleventh and twelfth 
grades, respectively, with a total of 2; and (c) wrong associates 0, 
1, 0, and 1 for the ninth, tenth, eleventh and twelfth grades, re¬ 
spectively, with a total of 2. 
Boy-Withdrawals.— Table 2 also reveals that withdrawals for 
boys because of community conditions were as follows: (a) marriage 
due to the pregnancy of girls 1, 0, 2, and 0 for the ninth, tenth, 
eleventh and twelfth grades, respectively, with a total of 3j (b) 
unmarried pregnancy 0, 0, 0, and 0, for the ninth, tenth, eleventh 
and twelfth grades, respectively, with a total of Oj (c) wrong 
associates 3, 2, 0, and 0 for the ninth, tenth, eleventh and twelfth 
grades, respectively, with a total of 5» 
















Fig. 1.- Bar graph of the number of girls as compared with the number 
of bojrs, who withdrew because of home conditions. 
TABLE 2 
DISTRIBUTION OF THE NUMBER, REASONS AND PER CENT 
OF WITHDRAWALS DUE TO COMMUNITY CONDITIONS 
ACCORDING TO SEX AND CRADE 
Boys Girls 




-   f- - - - 
Reasons 9th 10th 11th 12th Total 9th 10th 11th 12th 
j 
Total[ Net Total Per cent 
1* Marriage, Pregnancy 1 1 1 1 u 1 0 2 0 3 
. 
7 3, 
2. Unmarried, Pregnancy 0 1 1 0 2 0 0 0 0 0 2 1.0 
3. Wrong Associates 0 1 0 1 2 3 2 0 0 5 7 3.5 




of the girls as compared with boys for community conditions were: 
(a) marriage due to the pregnancy of girls I; and 3, girls and boys, 
respectively, (b) unmarried pregnancy 2 and 0, girls and boys, re¬ 
spectively, and (c) wrong associates 2 and 3, girls and boys, re¬ 
spectively. The comparative data on the total number of withdrawals 
of girls and boys for community conditions are depicted in Figure 
2, page 23. 
Withdrawals Because of School Conditions.— The data on the number 
of 198 students of Ballard-Hudson High School investigated, who with¬ 
drew due to school conditions are presented in Table 3, page 21*. 
Girl-Withdrawals.— Table 3 reveals that withdrawals for girls 
because of school conditions were: (a) teacher difficulty 1, 0, 
0, and 0 for the ninth, tenth, eleventh and twelfth grades, respec¬ 
tively, with a total of 1; and (b) expelled for discipline 0, 0, 1, 
and 0 for the ninth, tenth, eleventh and twelfth grades, respec¬ 
tively, with a total of 1, 
Boy-Withdrawals.— Table 3 also reveals that withdrawals for 
due to school conditions were: (a) teacher difficulty 3, 0, 1, 
and 0 for the ninth, tenth, eleventh and twelfth grades, respec¬ 
tively, with a total of Uj (b) expelled for discipline 1, 0, 1, 
and 0 for the ninth, tenth, eleventh and twelfth grades, respec¬ 
tively, with a total of 2. 
Comparative Data.— As indicated in Table 3, the total with¬ 
drawals of the girls as compared with boys for school conditions 
were: (a) teacher difficulty 1 and U, girls and boys, respectively, 
and (b) expelled for discipline 1 and 2, girls and boys, respec¬ 






















Fig. 2.- Bar graph of the number of girls as compared with the number 
of boys who withdrew because of community conditions. 
TABLE 3 
DISTRIBUTION OF THE NUMBER, REASONS AND PER CENT 
OF WITHDRAWALS DUE TO SCHOOL CONDITIONS 




* Boys | 
.... Reasons 9th 10th 11th 12th Total 
t 
9th 10th 11th 12th Total;Net Total Per cent 
1. Teacher Difficulty 1 0 0 0 1 
1 
3 0 1 0 
  
k ! 5 2.3' 
2. Expelled for Disci¬ 








1 0 1 0 2 h 0 2 0 
i 
6 ! 
T j _ 
8 U.o 
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girls and boys for school conditions are shown in Figure 3» page 
26. 
Withdrawals Due to Military Service.— The data on the number of 
198 students of Ballard-Hudson High School investigated, who withdrew 
due to military service are presented in Table U, page 27• 
Girl-Withdrawals.— Table U reveals that there were no girls 
of any grade to withdraw due to military service. 
Boy-Withdrawals.— Table U also reveals that withdrawals for 
boys due to military service were: (a) drafted selected service 
2, 0, 1, and 0 for the ninth, tenth, eleventh and twelfth grades, 
respectively, with a total of 3j (b) volunteered for economic 
reasons 3, 2, 1, and 2 for the ninth, tenth, eleventh and twelfth 
grades, respectively, with a total of 8j (c) volunteered because 
of a better break in the service 6, U, 5, and 1 for the ninth, 
tenth, eleventh and twelfth grades, respectively, with a total of 
16; and (d) volunteered because of being tired of school 5» 0, 2, 
and 1 for the ninth, tenth, eleventh and twelfth grades, respec¬ 
tively, with a total of 8. 
Comparative Data.— As indicated in Table U, the total with¬ 
drawals of the girls as compared with boys for military service 
were: (a) drafted selective service 0 and 3> girls and boys, re¬ 
spectively, (b) volunteered because of economic reasons 0 and 8, 
girls and boys, respectively, (c) volunteered because of a better 
break in the service 0 and 16, girls and boys, respectively, and 
(d) volunteered because of being tired of school 0 and 8, girls 






















Fig. 3.- Bar graph of the number of girls as compared with the number 
of boys who withdrew because of school reasons. 
TABLE U 
DISTRIBUTION OF THE NUMBER, REASONS AND PER CENT 
OF WITHDRAWALS DUE TO MILITARY SERVICE 
ACCORDING TO SEX AND GRADE 
■ " ■ -   
Girls Boys 
Reasons 9th 10th 11th 12 th Total 9th 10th 11th 12th Total Net Total Per cent 
1. 
Drafted 
Selective Service 0 0 0 0 0 2 0 1 0 3 3 1.5 
V olunteered 
2. Economic Reasons 0 0 0 0 0 3 2 1 2 8 8 U.o 
2. Better Break in 
Service 0 0 0 0 0 6 h 5 1 16 16 8.0 
3. Tired of School 0 0 0 0 0 5 0 2 1 8 8 h.o 
Total 0 0 0 0 0 16 6 9 k 35 35 17.5 
ro 
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of withdrawals of girls and boys for military service are portrayed 
in Figure 1;, page 29, 
Withdrawals Due to Miscellaneous Reasons.— The data on the number 
of 198 students of Ballard-Hudson High investigated, who withdrew due 
to miscellaneous conditions are presented in Table S, page 30. 
Girl-Withdrawals.— Table S reveals that withdrawals for girls 
due to miscellaneous conditions were: (a) moved or moved out of 
town 8, hi 6, and 1 for the ninth, tenth, eleventh and twelfth 
grades, respectively, with a total of 19; (b) could not locate h, 1, 
2, and 2 for the ninth, tenth, eleventh and twelfth grades, respec¬ 
tively, with a total of 9j (c) deceased 0, 0, 0, and 0 for the ninth, 
tenth, eleventh and twelfth grades, respectively, with a total of 0. 
Boy-Withdrawals.— Table S also reveals that withdrawals for 
boys because of miscellaneous reasons were: (a) moved or moved out 
of town Si 2, 3, and 0 for the ninth, tenth, eleventh and twelfth 
grades, respectively, with a total of 10; (b) could not locate 8, 
U, U, and 2 for the ninth, tenth, eleventh and twelfth grades, re¬ 
spectively, with a total of 18; and (c) deceased 1, 0, 1, and 0 for 
the ninth, tenth, eleventh and twelfth grades, respectively, with a 
total of 2. 
Comparative Data.— As indicated in Table St the total with¬ 
drawals of the girls as compared with boys for miscellaneous rea¬ 
sons were: (a) moved or moved out of town 19 and 10, girls and 
boys, respectively, (b) could not locate 9 and 18, girls and boys, 
respectively, and (c) deceased 0 and 2 girls and boys, respectively. 




























U*- Bar graph of the number of girls as compared with the number 
of boys who withdrew because of military service. 
TABLE 5 
DISTRIBUTION OF THE NUMBER, REASONS AND PER CENT 
OF WITHDRAWALS DUE TO MISCELLANEOUS CONDITIONS 
ACCORDING TO SEX AND GRADE 
Girls Boys 
Reasons 9th 10th 11th 12th Total 9th 10th 11th 12th Total Net Total Per cent 
1. Moved or Moved out 
of Town 8 u 6 1 19 5 2 3 0 10 29 15.0 
2. Could Not Locate u 1 2 2 9 8 h h 2 18 27 UwO 
3. Deceased 0 0 0 0 0 1 0 1 0 2 2 1.0 
Total 12 5 8 3 28 m 6 8 2 30 38 30.0 
o 
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boys for miscellaneous reasons are shown in figure 5* page 32. 
Return of Withdrawal Students.— The data on the number of 198 stu¬ 
dents of Ballard-Hudson High School investigated, who withdrew for 
various reasons and have re-entered are presented in Table 6, page 33» 
Cdrls who Re-entered.— Table 6 reveals that re-entrance of 
withdrawal girls were: U, 0, 0, and 0 for the ninth, tenth, eleventh 
and twelfth grades, respectively, with a total of U. 
Boys Who Re-entered.— Table 6 also reveals that re-entrance of 
withdrawal boys were: 3, 1, 0, and 0 for the ninth, tenth, eleventh 
and twelfth grades, respectively, with a total of 
Comparative Data.— As indicated in Table 6, the total re-en- 
trance of the girls as compared with boys were: U and k girls and 
boys, respectively. Comparative data on the total number of re-en¬ 
trances of girls and boys are shown in Figure 6, page 3U. 
These and other reasons were responsible for the high rate of with¬ 






























Fig. 5.- Bar graph of the number of girls as compared with the number 
of boys who withdrew because of miscellaneous conditions. 
TABLE 6 
DISTRIBUTION OF THE NUMBER, SEX, GRADE AND PER CENT 
OF WITHDRAWALS THAT RE-ENTERED SCHOOL 
SINCE SCHOOL YEAR, 1951-1952 
Girls Boys 
Reason 9th 10th 11th 12th Total 9th 10th 11th 12th Total Net Total Per cent 
1. Re-entered k 0 0 0 h 3 1 0 0 h 8 U.o 


























Fig 6#- Bar graph of the number of girls as compared with the number 
of boys who re-entered school since the beginning of the study, 
CHAPTER III 
PRESENTATION AND ANALYSIS OF CASE STUDY DATA 
Introductory Statement#— It was decided that a comprehensive in¬ 
vestigation of the socio-economic affairs of sixteen of the withdrawal 
students of Ballard-Hudson Senior High School, Macon,Bibb County, 
Georgia, would be fruitful. Four cases typical of each of the major 
categories; home, community, military service and school were con¬ 
ducted. 
In this chapter the case-history data were organized, presented, 
analyzed, and interpreted under the four major captions indicated 
above together with appropriate tables illustrative of the data. 
Frequency of the Withdrawal-Cases.— Table 7, page 36, gives the 
occurrence of the reasons for withdrawal of the sixteen students. It 
will be noted that military service, volunteered for economic reasons 
shows the largest frequency of four cases or twenty-five per cent. 
The remaining cases in order of frequency were: ran away, three cases 
or 18.6 per cent; community influences and married, pregnancy, two 
cases each or 12.U per cent each and teacher difficulty; unmarried, 
pregnancy; work, economic conditions; expelled from school and playing 
hookie; one case each or 6.2 per cent, for a total of sixteen cases or 
100 per cent. 
Chronological Ages of the Sixteen Students the Year of Withdrawal•• 
Table 8, page 37, shows the chronological ages of the sixteen pupils 




DISTRIBUTION OF THE SPECIFIC TYPES OF REASONS FOR WITHDRAWAL 
FROM SCHOOL OF THE SIXTEEN STUDENTS WHO WITHDREW 
FROM THE BALLARD-HUDSON HIGH SCHOOL, MACON, 
GEORGIA, 1951-1952 
Specific Types of Reasons 
for Withdrawal 
Frequency Per cent 
Teacher Difficulty 1 6.3 
Community Influences 2 12.5 
Ran Away 3 18.8 
Pregnancy, Unmarried 1 6.3 
Work, Economic Conditions 1 6.2 
Economic Conditions, Volun¬ 
teered for Military Service U 25.0 
Expelled from School 1 6.2 
Pregnancy, Married 2 12.5 
Playing Hookie 1 6.2 
Total 16 100.0 
age from fifteen to nineteen years with an average age of 16.9 years. 
Table 8 also reveals that the greatest number of students of any age 
was six while the smallest number of any age was two. 
Grade-Placement of the Sixteen Students.— The data on the grade- 
placement of the sixteen withdrawal students of the Ballard-Hudson 
Senior High School, Macon, Georgia, for the school year, 1951-1952 are 
presented in Table 9> page 38, which indicates the significant facts 
to follow: there were 9 withdrawal pupils enrolled in the ninth grade, 
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TABLE 8 
DISTRIBUTION OF THE CHRONOLOGICAL AGES OF THE SIXTEEN 
STUDENTS TOO WITHDREW FROM THE BALLARD-HUDSON 
HIGH SCHOOL, MACON, GEORGIA, 1951-1952 
38 
TABLE 9 
DISTRIBUTION OF THE GRADE-PLACEMENT OF THE SIXTEEN 
STUDENTS WHO WITHDREW FROM THE BALLARD-HUDSON 
HIGH SCHOOL, MACON, GEORGIA, 1901-1952 
Pupils Grade Level According to School Records 
Ninth Tenth Eleventh Twelfth 
1. Mary A. X 
2. James C. X 
3. William H. X 
U. Ruby L. X 
5. Bobby B. X 
6. Sylvester F. X 
7. Norman E. X 
8. Robert P. X 
9. Ida D. X 
10. Charles M. X 





. Willie G. X 
13. George S. X 
Hi. Evelyn Vf. X 
15. Vinnie L. X 
16. Joe B. X 
Total 9 1 k 2 
39 
there was 1 withdrawal student enrolled in the tenth grade, there were 
h withdrawal students enrolled in the eleventh grade, and in the twelfth 
grade there were 2 students who withdrew. 
Age-Grade Status of the Sixteen Pupils.— The age-grade level of 
each of the sixteen selected students is presented in Table 10, page 1*0. 
The table shows that the greatest number of students of any was six who 
were seventeen years of age. Of this number two were in the ninth, 1 
the tenth, 2 in the eleventh and 1 in the twelfth. 
Marital Status of Parents.— Table 11, page Ul, reveals the marital 
status of the parents of the sixteen pupils concerned in this study. 
It is noted from Table 11 that nine or 56.2 per cent of the parents were 
married and living together; 1 or 6.3 per cent was divorced; 2 or 12.5 
per cent were separated; 2 or 12.5 per cent were single and 2 or 12.5 
per cent deceased. As is ascertained from Table 11, the majority of 
these sixteen students were not from broken homes. 
Occupational Status of Parents or Guardian.— Table 12, page U2, 
reveals that the fathers of 7 of the students were engaged in unskilled 
occupations; 5 were skilled; 3 didn't know their father's occupations 
and 1 was deceased. 6 of the mothers were employed and away from home 
all day; 6 were housewives; 2 were deceased, and 1 didn't know where 
his mother was located. 1 guardian was employed as a maid. Even though 
five of these fathers were employed in some of the more preferred jobs 
in their community, the majority were working as unskilled laborers. 
Weekly Salaries of Parents or Guardian of the Sixteen Students.— 
Table 13, page U3» reveals that 1 father earned eighty dollars per week 
for the highest salary of all cases under consideration; 2 earned $75*00; 
TABLE 10 
DISTRIBUTION OF THE AGE-GRADE STATUS OF THE SIXTEEN 
STUDENTS WHO WITHDREW FROM THE BALLARD-HUDSON 
HIGH SCHOOL, MACON, GEORGIA, 1951-1952 






15 h 0 0 0 h 
16 1 0 0 0 l 
17 2 1 2 1 6 
18 1 0 2 0 3 
19 1 0 0 1 2 
Total 9 1 k 2 16 
1 earned $70.00; 1 earned $60.00; 1 earned $U7.00; 3 earned $U0.00j 1 
earned $17.00; 5 whose wives and children didn’t know what their salaries 
were and one deceased for a total of 16. Table 13, further reveals that 
1 mother made $30.00 per week for the highest weekly salary; 1 made $29.00 
1 made $25.00; 1 made $20.00; 2 made $15.00; while 6 were housewives; 2 
were deceased and 1 whose husband and child didn't know her salary. The 
2 guardians made $60 and $30.00 weekly, respectively. 
The 10 of sixteen fathers working earned total weekly salaries of 
$5Uli for a mean of fifty four dollars and forty cents. The 7 of sixteen 
mothers employed earned a total of §lkh weekly for a mean of $20.57. 
Educational Level of Parents.— As pertains to the educational level 
of the parents and guardians of the sixteen cases involved, Table 1U, 
page UU, reveals that there was a mean of 5. years and 6.2 years of 
ia 
TABLE 11 
DISTRIBUTION OF THE MARITAL STATUS OF PARENTS OF THE SIXTEEN 
STUDENTS WHO WITHDREW FROM THE BALLARD-HUDSON 
HIGH SCHOOL, MACON, GEORGIA, 19$1-1952 
h2 
TABLE 12 
DISTRIBUTION OF THE OCCUPATIONAL STATUS OF PARENTS OF THE SIXTEEN 
STUDENTS WHO WITHDREW FROM THE BALLARD-HUDSON 
HIGH SCHOOL, MACON, GEORGIA, 1951-1952 
Pupil Father Mother Guardian 
1. Mary A. Service Station 
Attendant Maid 
2. James C. Brickmason Housewife 
3. William H. Laborer Deceased 
U. Ruby L. Don't know Maid 
5. Bobby B. Don't know Restaurant 
cook 
6. Sylvester F. Church 
fireman Maid 
7. Noman E. Car Washer Unemployed 
8. Robert P. Yard man Don't know 
9. Ida D. Yard man Housewife 
10. Charles M. Deceased Deceased Maid 
11. Thelma S. Don't know Restaurant 
cook 
12. Willie G. Pulpwood feeder 
operator 
13. George S. Odd jobs Housewife 
1U. Evelyn W. Knot saw 
machine operator Maid 
15. Vinnie L. Plasterer Housewife 
16. Joe B. Carpenter Housewife 
U3 
TABLE 13 
DISTRIBUTION OF THE WEEKLY SALARIES OF PARENTS OF THE SIXTEEN 
STUDENTS WHO WITHDREW FROM THE BALLARD-HUDSON 
HIGH SCHOOL, MACON, GEORGIA, 1951-1952 
Pupil Father Mother Guardian Total 
1* Mary A. $1*0.00 $15.00 $55.00 
2. James C. 80.00 None 80.00 
3. William H. 60.00 Deceased 60.00 
U. Ruby L. Don’t know 30.00 30.00 
5 • Bobby B . Don't know 29.00 29.00 
6. Sylvester F. Uo.oo 10.00 5o.oo 
7. Norman E. Don't know 20.00 20.00 
8* Robert P. 17.00 Don't know 17.00 
9. Ida D. Don't know none $60.00 60.00 
10. Charles M. Deceased Deceased 30.00 30.00 
11. Thelma S. Don't know 25.00 25.00 
12. Willie G. 70.00 None 70.00 
13» George S. Uo.oo None Uo.oo 
1U. Evelyn W. U7.00 15.00 62.00 
15. Vinnie L. 75.00 None 75.00 
16. Joe B. 75.00 None 75.00 
Total Ê5UU.00 liUU.oo $90.00 $778.00 
Mean & 5U.U0 $ 20.57 IU5.00 $ U5.76 
uu 
TABLE 1U 
DISTRIBUTION OF THE EDUCATIONAL STATUS OF PARENTS OF THE SIXTEEN 
STUDENTS MO WITHDREW FROM THE BALLARD-HUDSON 
HIGH SCHOOL, MACON, GEORGIA, 1951-1952 
Pupils 
Highest Grade Completed in School 
Father Mother 
1. Mary A. Seventh Seventh 
2* James C. Fifth Seventh 
3. William H. Ninth Sixth 
iu Ruby L, Fifth Third 
5. Bobby B. Fourth Seventh 
6. Sylvester F« Fifth Eighth 
7* Norman E. Fifth Third 
8* Robert P. Second Fourth 
9. Ida D. Sixth Sixth 
10. Charles M. Fourth Fifth 
11. Thelma S. Third Ninth 
12. Willie G. Eighth Eighth 
13. Goerge S. Sixth Eighth 
Ill* Evelyn W. First Fifth 
15. Vinnie L. Fourth Eighth 
16. Joe B. Sixth Sixth 
Total 80 100 
Mean 5.0 6.2 
US 
schooling for fathers and mothers, respectively; with a mean of 5.6 
years for both groups. According to the 19S0 Census of Population-*- the 
mean of 5*6 years of schooling for those parents was 3.7 years short of 
the so called national norm of 9.3 years for the nation at large. 
Home Environment.— Table 15, page U6, reveals that 5 or 31 per cent 
of the parents own or were buying their homes while 11 parents or 69 
per cent rented. Table IS, further reveals that as pertained to state 
of repair of houses and furnishings, 3 or 19 per cent were good, 8 or 
50 per cent came from average homes and 5 or 31 per cent lived in poor 
or dilapidated homes. 
Nuunber of Brothers and Sisters of the Sixteen Students.— Table 16, 
page U7, reveals that one child had four brothers and six sisters for a 
total of ten; 1 had 6 brothers and 1 sister for a total of 7; 1 had 1 
brother and 3 sisters for a total of 6; 1 had 3 brothers and 2 sisters 
for a total of 5; 1 had 1 brother and 2 sisters for a total of 3j 1 had 
3 sisters for a total of 3î 1 had 2 brothers for a total of 2; 1 had 
2 sisters for a total of 2j 2 had 1 brother and 1 sister for a total of 
2; 1 had 1 brother for a total of 1 and 5 had no brothers and sisters. 
The total number of brothers for the sixteen students was 20 for a mean 
of 1.2 and the total number of sisters for the sixteen cases was 23 for 
a mean of l.U. The total number of brothers and sisters for the sixteen 
cases was U3 for a mean of 2.7. Table 10, further reveals that the 
largest number of brothers and sisters of any one student was U and 6, 
Ï 
1950 Census of Population, Characteristics of the Population, Part 
I U. S. Summary, Vol. II, Washington, D. C., U. S. Government Printing 
Office. 
TABLE 15 
DISTRIBUTION OF THE STATUS OF THE HOME ENVIRONMENTS OF THE SIXTEEN 
STUDENTS WHO WITHDREW FROM THE BALLARD-HUDSON 
HIGH SCHOOL, MACON, GEORGIA, 1951-1952 
Pupils Ovm or Buying Renting 
State of Repair 
Good Average Poor 
1. Mary A. X X 
2. James C. X X 
3. William H. X X 
u. Ruby L. X X 
5. Bobby B. X X 
6. Sylvester F. X X 
7. Norman E. X X 
8. Robert P. X X 
9. Ida D. X X 
10. Charles M. X X 
11. Thelma S. X X 
12. Willie G. X X 
13. George S. X X 
1U. Evelyn W. X X 
15. Vinnie L. X X 
16. Joe B. X X 
U7 
TABLE 16 
DISTRIBUTION OF THE NUMBER OF BROTHERS AND SISTERS OF THE SIXTEEN 
STUDENTS WHO WITHDREW FROM THE BALLARD-HUDSON 
HIGH SCHOOL, MACON, GEORGIA, 1951-1952 
Pupils Brothers Sisters Total 
1. Mary A. 1 0 1 
2. James C. 6 1 7 
3. William H. 2 0 2 
a. Ruby L. 0 3 3 
5. Bobbie B. 0 0 0 
6. Sylvester F. 1 2 3 
7. Norman E. 0 2 2 
8. Robert P. 0 0 0 
9. Ida D. h 6 10 
10. Charles M. 0 0 0 
11. Thelma S. 1 1 2 
12. Willie G. 1 1 2 
13. George S. 3 2 5 
1U. Evelyn W. 0 0 0 
15. Vinnie L. 1 5 6 
16. Joe B. 0 0 0 
Total 20 23 h3 
Mean 1.2 ; i.U 2.7 
respectively, for a total of 10, while 5> students had no brothers and 
sisters for the smallest numbers. The following question is proposed: 
to what extent does the number of children in a family influence with¬ 
drawal from School? 
Scholastic Averages for High School Work of the Sixteen Students.— 
Table 17, page U9, reveals that 2 or 11 per cent of the sixteen students 
averaged "B" in scholastic work; 5 or 31 per cent averaged "C" ; 7 or kh 
per cent averaged "D" which was barely passing and 2 or 11 per cent 
failed. 
Record of Absence By Month for School Year Prior to Withdrawal.— 
Table 18, page 50, reveals the attendance records of the sixteen stu¬ 
dents for the school year prior to withdrawal as follows: 1 absent 
UO times while enrolled 6 months; o absent 38 times while enrolled 7 
months; one absent 27 times while attending 3 months; 2 absent 26 times 
while enrolled 7 months and 6 months; 1 absent 23 times while enrolled 
6 months; 2 absent 18 times while enrol.led 8 and 3 months; 1 absent 13 
times while enrolled 2 months; 2 absent nine times while enrolled U 
months and 2 months; 1 absent 8 times while enrolled 7 months; 1 absent 
7 times while enrolled 3 months; 1 absent 1 time while enrolled 1 month 
and 2 had perfect attendance prior to withdrawal. Table 18 also reveals 
that the largest number of absences was I4O prior to withdrawal, while 
the smallest was none. Table 18 further reveals that the longest period 
enrolled in school prior to withdrawal was 8 months, while the shortest 
period was 1 month. The total absences for the sixteen cases prior to 
withdrawal was 263. 
General Interpretations of Findings for the Group.— The data pre¬ 
sented on the findings for the sixteen pupils in this study showed that 
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TABLE 17 
DISTRIBUTION OF THE SCHOLASTIC AVERAGES OF THE SIXTEEN 
STUDENTS WHO WITHDREW FROM THE BALLARD-HUDSON 
HIGH SCHOOL, MACON, GEORGIA, 1951-1952 
Student Average 
1. Mary A. D 
2. James C. D 
3. William H. D 
U. Ruby L. D 
5. Bobby B. C- 
6. Sylvester F. D 
7. Norman E. F 
8. Robert P. F 
9. Ida D. c/ 
10. Charles M. C 
11. Thelma S. B- 
12. Willie G. C- 
13» George S. D 
1U. Evelyn W. B 
15. Vinnie L. c/ 
16. Joe B. D 
the most frequent reasons for withdrawal we re military service, volunteered 
for economic reasons; while ran away; community influences; married, preg¬ 
nancy; teacher difficulty; unmarried, pregnancy; work, economic conditions; 
expelled from school and playing hookie appeared in their order of frequency. 
TABLE 18 
RECORD OF THE DAYS ABSENT BY MONTH FOR THE YEAR, 
1951-1952, PRIOR TO WITHDRAWAL OF 





















1. Mary A. 1 3 3 5 8 20 W Uo 
2. James C. E 9 W 9 
3. William H. 7 it 16 w 27 
it. Ruby L. 3 6 9 w 18 
5. Bobby B. 0 1 1 3 it 8 9 W 26 
6. Sylvester F. 0 it 5 5 5 7 w 26 
7. Norman E. 6 7 W 13 
8. Robert P. 2 5 it 2 6 it W 23 
9. Ida D. 1 w 1 
10. Charles M. 0 w 0 
11. Thomas S. 0 0 2 7 W 9 
12. Willie G. 0 2 0 2 1 0 3 W 8 
13. George S. 0 2 5 W 7 
lit. Evelyn W. 0 0 0 w 0 
15. Vinnie L. 0 0 it it 3 it 3 0 W 18 
16. Joe B. 1 3 it 6 3 9 12 w 38 
Total 21 U6 53 . 3it 30 52 27 0 0 263 
E = Entered 
W = Withdrew 
o 
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The data revealed that the pupils were enrolled in the ninth, tenth, 
eleventh and twelfth grades with the largest number coming from the ninth 
and the smallest number from the tenth. Their range of ages was from 
fifteen to nineteen years with an average age of 16.9 years. 
The data showed that 14; per cent of the parents were either divorced, 
separated, single or deceased and that 66 per cent of the mothers were 
either gone all day or permanently. The average weekly salary for working 
fathers was $54.40 cents while working mothers earned an average of $20.57 
weekly. 
The educational level of parents was very low with the average school¬ 
ing for mothers being 6.2 years and fathers 5. years. Sixty-nine per cent 
of the parents rented their homes and 31 per cent lived in poor dilapidated 
dwellings. 
These sixteen students had a total of 43 brothers and sisters for an 
average of 2.7. The mode for the scholastic average of these sixteen 
students was "D" and they were absent from school 263 days prior to with¬ 
drawal. 
These factors and others have contributed to the withdrawal of these 
sixteen students. 
CASE NUMBER 1 
Code Name: Mary A. Age: 16 years Grade: Ninth 
Date of Birth: October 14, 1936 Reason for Withdrawal: School 
A. Socio-Economic Status.— Mary's father and mother were married 
and living in the home. Her father worked as a service station 
attendant at a weekly salary of $40.00. Her mother worked as a 
maid at a weekly salary of $15.00. Mary's mother and father com¬ 
pleted the seventh grade in school. They rented two rooms in a 
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four room frame house that was in a dilapidated condition. The 
two rooms were very dirty, smelly and unattractive, and the 
furnishings were in a bad state of repair. Mary had 1 brother 
that was grown and living away from home. 
B. Behavioral Patterns.— Mary’s behavior was undesirable in that 
she was the type of student that went into tandrums when she was 
not allowed to have her way. She always wanted to have the last 
word even on matters as important as withdrawing from school. 
C. Educational Experiences.— Mary's first year in high school 
proved that she was capable of doing high school work in that 
she averaged "C" for the year. Her second year prior to with¬ 
drawal proved a bit more unsuccessful in that she failed all of 
her courses, giving her a high school average of "D"• Mary ran 
into difficulty at school when she was threatened by a man tea¬ 
cher with a stick. She thereby refused to go back to school 
under any conditions. Her absence from school the year of with¬ 
drawal continued to climb from the first month when she was 
absent one day until the sixth month when she was absent 20 days. 
She was dropped the first day of the 7th month with school atten¬ 
dance records showing illness and the need to work. However, 
Mary had not worked a day upon the writer's visit. No contact 
was made with the home, by the school, concerning Mary's excessive 
absence. 
D. Physical-Health Status.— Mary was a slender girl, just a bit 
small for her age. She did not dress well and at times didn't 
appear clean. She had blotched skin and at times suffered with 
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her thyroid glands. She had all childhood deseases without 
these illnesses leaving any permanent physical defects of scars. 
Implications.— The following implications were prevalent in Mary's 
case: 
1. The absence of Mary's mother from the home working all day indi¬ 
cated the need for someone to spend more time in the home with 
Mary* 
2. The threatning of a teacher to strike Mary with a stick pointed 
out the lack of modern discipline on the part of some teachers. 
3* The lack of teachers reporting Mary's excessive absence from 
school showed a need for better parent-teacher relationships* 
Recommendations.— In lieu of the above implications in Mary's case 
the following recommendations were made: 
1, That more time be spent at home with Mary by her family. 
2. That more emphasis be placed by the school on modem discipline 
in that the cause of an act is dealt with rather than the act 
itself. 
3* That more emphasis be placed on better teacher-parent or home- 
school relationships by the school. 
CASE NUMBER 2 
Code Name: James C. Age: 17 years Grade: Ninth 
Date of Birth: April 30, 1936 Reason for Withdrawal: Community 
A. Socio-Economic Status.— James' mother and father were married 
and lived in the home. James father worked as a brickmason at a 
weekly salary of approximately $80.00. His mother was a house¬ 
wife and as a result was in the home all day. His father 
completed the fifth grade in school, while his mother completed 
the seventh. They lived in a very modern brick home that was 
built by the father and some his older sons who were brickraasons. 
The inside was also modem and in a well kept condition. James 
had six brothers and one sister, all grown and out of the home 
except one. 
B. Behavioral Patterns.— James was a very nice and quiet boy that 
was well liked by his neighbors and friends, a conflict arose 
in the home when James' father left town for a couple of months 
on a job and returned to find that James had not enrolled in 
school and was working at a night club. His father insisted 
that he withdraw from the job immediately and enroll in school. 
After he enrolled in school, he continued to stay out late at 
night. 
C. Educational Experiences.— James made a "C" average while in the 
eighth grade which proved his ability to do high school work. 
He repeatedly told his father that he detested school because he 
was not learning anything. James entered school the first day 
of the second month, was absent nine days the third, and withdrew 
the first day of the fourth month. 
Implications.— The following implications were prevalent in James' 
case: 
1. James' repeatedly staying out late hours at night pointed out a 
need for more guidance on the part of the home. 
2. The lack of interest in school work shown by this student pointed 
out a need for curriculum revision in the school 
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3. This students lack of interest in school also pointed out a 
need for more student motivation by teachers. 
Recommendations.— In view of the above implications, the following 
recommendations were in orders 
1. That more guidance be practiced in the home by parents. 
2. That the school study students of this nature and include courses 
in the curriculum that suit their needs. 
3. That more emphasis be placed on motivation in staff meetings and 
study groups of the school. 
CASE NUMBER 3 
Code Name: William H. Age: 15 Years Grade: Ninth 
Date of Birth: January 19, 1936 Reason for Withdrawal: Home 
A. Socio-Economic Data.— William came from a broken home; his 
father lived in Detroit and his mother was deceased. The grand¬ 
mother had the sole responsibility of raising William and two 
other brothers off of her meager salary as a practical nurse and 
what the boys could make. When employed the grandmother earned 
about $20.00 a week, one brother sent an army allotment monthly 
and William made $3*00 weekly as a delivery boy. William and 
his grandmother lived in a very dilapidated two room frame house 
without electric lights or running water. William ran away to 
Chicago because his grandmother took all of his money and left 
him nothing to spend} not even any to help buy clothes. She 
treated him very mean. 
B. Behavioral Patterns.— William was a very nice and mannerable 
student that was well liked by his friends, neighbors and school 
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teachers. He seemed to have no undesirable personality traits. 
C. Educational Experiences.— William made a "D" average in the 
eighth grade and did not remain in school long enough in the 
ninth grade to receive marks. His absence for the year prior 
to withdrawal amounted to seven days the first month, four days 
the second and sixteen the third. He was dropped the first day 
of the fourth month. William’s attendance record gave the rea¬ 
son for withdrawal as "moved away." 
D. Physical-Health Status.— William was a handsome brawns kin, 
robust boy that had most of the childhood deseases without any 
lasting effects or scars. He had a hernia which necessitated 
the wearing of a truss. He was operated on for this hernia in 
Chicago• 
Implications. — The following implications were recognized in 
William's case: 
1. The leaving of William by his father at an early age pointed 
out the need for more consideration on the part of his father 
for him. 
2. The running away from home of William showed the lack of a 
feeling of security and belongingness. 
3. The school attendance register carrying William's reason for 
withdrawal as "moved away" when he actually ran away indicated 
a need for better parent-teacher relationships. 
Recommendations.— In light of the above implications, the following 
recommendations were made in this case: 
1# That William be taken to Detroit by his father and given the 
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love and consideration that have been denied him by the absence 
of both parents. 
2. That teachers develop better parent-teacher relationships by 
keeping in close contact with the home. 
CASE NUMBER 4 
Code Name: Ruby L. Age: 17 years Grade: Ninth 
Date of Birth: May 22, 1935 Reason for Withdrawal: Home 
A. Socio-Economic Status.— Ruby came from a broken home, her 
father having separated from her mother twelve years ago. Her 
mother worked as a maid for a weekly salary of $30.00, when 
working full time. Ruby's father completed the fifth grade in 
school -while her mother only completed the third. Ruby's 
mother rented their home which consisted of two rooms in a 
four room dilapidated frame house. Four girls and their mother 
occupy and cook in these two rooms. When Ruby's mother was at 
work, swarms of boys hung out at the house, and as a result 
Ruby became pregnant. The student responsible married Ruby 
after completing high school and his parents sent him on to 
college. Neither he nor his parents had given any support to 
either Ruby or the baby. Ruby supported the baby by working as 
a cook in a restaurant for a weekly salary of $20.00. 
B. Behavioral Patterns.— Ruby was a very sweet girl that had 
plenty of friends and was well liked by all of them but she was 
considered fast with boys by her neighbors. She and her mother 
got along well, 
C. Educational Experiences.— Ruby averaged "D" in her eighth grade 
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work but received no ninth grade credit due to withdrawing be¬ 
fore the end of the first semester. The attendance register 
showed that she was absent three days the first month, six days 
the second and nine days the third month. She withdrew the 
first day of the fourth month and the register listed the rea¬ 
son as illness. 
D. Physi cal-Health Status.— Ruby was a nice looking girl on the 
short and plump side. She had the usual childhood deseases of 
mumps, measles, etc., without any lasting effects or scars. 
She suffered second degree burns a few years back which left 
scars on her arms but there had been no complications from those. 
Implications.— The following implications were prevalent in Ruby's 
case: 
1. The lack of a father in the home and Ruby's mother being away 
working daily indicated the need for the mother to spend as 
much time as practicable in the home. 
2. The pregnancy of this student pointed out the need for more 
guidance in the home and school. 
3. The listing in the attendance register of Ruby's reason for 
withdrawal, as illness instead of pregnancy indicated the need 
for teachers maintaining closer contact with the home. 
Recommendations.— In view of the above implications the following 
recommendations were made in Ruby's case: 
1. That the mother spend as much time as practical in the home. 
2. That there should be more cooperation between parents and tea¬ 
chers 
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3. The school employ full time counselors to initiate a guidance 
program. 
CASE NUMBER 5 
Code Name: Bobby B. Age: 16 years Grade: Ninth 
Date of Birth: January 29, 1937 Reason for Withdrawal: Home 
A. Socio-Economic Status.— Bobby's mother and father were never 
married and he lived with his mother. His mother worked as a 
short order cook at a weekly salary of $29.00 and neither he 
nor his mother knew his father's salary or any of the other par¬ 
ticulars of his present status. Bobby's mother completed the 
seventh grade in school. They lived in a government low rent 
housing project that was in fair condition. The surroundings 
were clean and the furnishings were in fair condition. Bobby 
didn't have any brothers or sisters. Bobby's work experiences 
included waiting tables at the American Legion Club for an 
average weekly salary of $12.00. 
B. Behavioral Patterns.— Bobby was a very nice boy that seemed to 
be liked by all of his neighbors. He had plenty of friends, 
both boy and girl. He didn't display any personality traits 
that would be termed undesirable; neither did he show any dis¬ 
turbed emotions. 
C. Educational Experiences.— Eobby's academic average for the 
eighth grade was "C". His average for the ninth grade was D 
prior to his withdrawal which pulled his high school average 
down to "C" Bobby's absence from school increased as the year 
went along. For the first month he was present each day; the 
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second month he was absent one day; the third month, one; the 
fourth month, three; the fifth month, four; the sixth month, 
eight; and the seventh month, nine days. He withdrew the first 
day of the eighth month in order to work and help his mother. 
D. Physical-Health Status.— Bobby was a handsome, robust boy for 
his age. He didn't wear the best of clothes but was always clean. 
He had most of the childhood deseases without any lasting effects 
or scars. 
Implication The following implication was prevalent in Bobby's 
case : 
1. Bobby's economic status pointed out a definite need for the 
school to assist Bobby in securing part-time work experiences 
that would have enabled him to remain in school. 
Recommendation .— The following recommendation was made viewing 
the above implication: 
1. That students in need of economic assistance be sought out by 
the school and given aid in securing part-time work experiences 
that -will enable them to remain in school. 
CASE NUMBER 6 
Code Name: Sylvester F. Age: 19 years Grade: Ninth 
Date of Birth: November 7, 1932 Reason for Withdrawal: Military 
Service 
A. Socio-Economic Status.— Sylvester's mother and father were 
married and lived together. His father worked as a church fire¬ 
man for a weekly salary of $lj.0.00 and his mother worked as a 
maid for a weekly salary of $10.00. Sylvester's mother completed 
the eighth grade in school and his father the 3th. They lived 
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in a small rent house that was in average condition. The sur¬ 
roundings were clean and the furnishings in fair condition. 
Sylvester had two sisters and one brother; two of them lived 
away from home and one was grown and living at home. Sylvester's 
work experiences included being a delivery boy for a weekly 
salary of $6.00. r . 
B. Behavioral Patterns.— Sylvester had a plenty of friends and 
was well liked by his neighbors. There were times when he 
displayed undesirable behavior habits especially toward his 
teachers. He seemed to resent teachers working with him or 
speaking to him in any respect. When his parents were summoned, 
they would express complete surprise at his actions. 
C. Educational Experiences.— Sylvester's eighth grade scholastic 
average was "C" which indicated his ability to do school work. 
He was a complete failure in the ninth grade and was registered 
as a repeat student in the ninth grade, the year of withdrawal. 
This gave him a "D" average for high school work. Sylvester 
withdrew from school and volunteered for the Marine Corp alter 
he and a teacher had a tussel over one of his undesirable school 
acts. The attendance register showed that Sylvester's absence 
increased the year of withdrawal. He was present all of the 
first month, absent four days the second month; five days the 
third, fourth and fifth months; seven days the sixth month and 
he withdrew the first day of the seventh month. 
D. Physical-Health Status.— Sylvester was a very large, muscular 
boy for his age. He had never suffered any illnesses with the 
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exception of childhood deseases such as mumps, measles and 
chicken-pox. These were without any lasting effects or scars. 
He was always dressed neatly and clean. 
Implications.— The following implications were seen in Sylvester's 
case: 
1. Sylvester's mother being away working daily indicated the need 
for her to spend more time in the home with him. 
2. The teacher tussel indicated the need for teachers to employ 
modern disciplinary methods in dealing with students. 
3. The lack of interest in school manifested by Sylvester indi¬ 
cated the need for curriculum workers to study the needs and 
interests of students and include courses in the curriculum to 
meet those needs and interests. 
U. Sylvester's joining the military service pointed out the need 
for an R. 0. T. C. unit to be included in the curriculum offerings 
of the school to train boys destined for the military service. 
Recommendations.— In keeping with the above implications, the fol¬ 
lowing recommendations were made in Sylvester's case: 
1. That his mother spend more time in the home with him so as to 
give him a feeling of security and belongingness. 
2. That the school spend more time in study groups working on 
modem disciplinary methods. 
3. That the school include an R. 0. T. C. Unit in the curriculum 
offerings so that our boys may have the advantage of promotions 
in the military service. 
U. That the school study the needs and interests of it's students 
and include courses in the curriculum to meet those needs and 
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interests. 
CASE NUMBER 7 
Code Name: Norman E. Age: 18 years Grade Ninth 
Date of Birth: May 7, 1935 Reason for Withdrawal: Military 
Service 
A. Socio-Economic Status.— Norman's mother and father had never 
married but were in constant touch with each other. His mother 
worked as a maid for a weekly salary of $20.00. His father 
washed cars in Detroit but neither Norman nor his mother knew 
how much he made. Woman's mother completed the third grade in 
school but neither she nor Norman knew what grade his father 
completed. Norman's mother and two sisters lived in an average 
rent house that was very clean and had nice furnishings. Norman's 
work experiences included being a bell hop at a local hotel and 
a porter at the Coca Cola Company. Both jobs averaged $16.00 
per week. Norman withdrew from school and volunteered for mili¬ 
tary service so as to give more economic assistance to his 
mother. 
B. Behavioral Patterns.— Norman was a very nice boy that had plenty 
of friends and was well liked by his neighbors and teachers. He 
seemed not to have any undesirable personality traits. 
C. Educational Experiences.— Norman failed in his eighth grade 
work but was allowed to register in the ninth grade. He withdrew 
from the ninth grade before any credits could be accumulated. 
The attendance record showed that Norman was absent six days of 
the first month, seven days the second month, and that he withdrew 
the first day of the third month. 
D. Physical-Health Status,— Norman was an average size, nice 
looking boy that did not dress elaborately but was always clean 
and neat. He had never suffered from any illnesses with the 
exception of childhood deseases and those were without any 
lasting effects or scars. 
Implications.— The following implications are seen in Norman’s 
case : 
1. Norman’s failure in school indicated a need for curriculum 
workers to include courses in the curriculum that would meet 
his needs and interests. 
2. Norman’s having to join the military service for financial 
assistance pointed out the need for the school to seek out 
students in need of financial assistance and place them in 
part-time employment. 
3. Norman's joining the military service also pointed out the need 
for an R. 0. T. C. Unit at Ballard-Hudson Senior High School. 
U. Norman's mother's absence from home daily working, pointed out 
the need for her spending as much time as practicable in the 
home with him. 
Recommendations.— The above implications justify the following 
recommendations: 
1. That the school include in its curriculum courses that meet 
the needs and interests of it's students. 
2. That the school seek out students that need economic aid and 
try to place them in part-time employment that will enable them 
to continue their education. 
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3. That Norman's mother spend as much time in the home as practi¬ 
cable • 
U. That the school include in it's curriculum offerings an R. 0. 
T. C. Unit. 
CASE NUMBER 8 
Code Name: Robert P. Age: 17 years Grade: Ninth 
Date of Birth: December 13, 1935 Reason for Withdrawal: Military- 
Service 
A. Socio-Economic Status.— Robert's mother and father were separat¬ 
ed; she having left her husband eight years ago. Robert's father 
was a very old man and worked as a yard man for $17.00 a week. 
In addition to this he received $25.00 a month from the welfare 
department. Robert's father rented one room in an old dilapi¬ 
dated house and used orange crates for chairs. Their home con¬ 
ditions were almost unbelievable for a modem urban family. 
Robert's mother completed the fourth grade in school while his 
father only completed the second. He had no brothers and sisters. 
Robert's work experiences included being a helper to a concrete 
worker and a delivery boy at a drug store; both jobs paid $12.00 
weekly. 
B. Behavioral Patterns.— Robert was a very nice and pleasant boy 
that always wore a smile and was very cooperative. He was well 
liked by school mates, teachers and neighbors and seemed to be 
a well disciplined boy. 
C. Educational Experiences.— Robert'spermanent record card revealed 
that he failed in his eighth grade scholastic work and was per¬ 
mitted to register in the ninth. He withdrew before receiving 
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any credit for the ninth grade. The attendance record showed 
that Robert was absent two days the first month, five days the 
second month, four days the third month, two days the fourth 
month, six days the fifth month, and four days the sixth month, 
and that he withdrew the first day of the seventh month. The 
attendance record showed Robert’s reason for withdrawal as 
illness, while it actually was to enter the military service. 
D. Physical Health Status.— Robert was a tall slender boy that 
seemed underweight. He didn't have the necessary clothes for 
school wear and often came to school without combing his hair. 
He often suffered with a stomach ailment and his eyes. He had 
professional care for his stomach but never had an optometrist 
check his eyes. 
Implications.— The following implications were prevalent in Robert's 
case: 
1. Robert's leaving school and joining the military service for 
economic assistance pointed out the need for the school to 
seek out those students in need of economic assistance and aid 
them in securing it. 
2. Robert's failure in school showed the need for the school to 
make a study of students interests and needs and include in the 
curriculum courses designed to meet those interests and needs. 
3. Robert's joining the military service indicated the need for 
R. 0. T. C. training in the curriculum offerings of the school. 
Recommendations.— Considering the above implications, the following 
recommendations were made: 
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1* That parents consider their children in deciding to separate 
or break-up. 
2. That the school make a careful study of students interests and 
needs and include in the curriculum, courses that will meet both. 
3. That students who are in need of economic assistance be sought 
out and assisted in securing part-time employment that will 
enable them to remain in school. 
U. That the school include R. 0. T. C. training in it's curriculum 
offerings. 
CASE NUMBER 9 
Code Name: Ida B. Age: 17 years Grade: Tenth 
Date of Birth: November 20, 1935 Reasons for Withdrawal: Community 
A. Socio-Economic Status.— Ida’s mother and father were married 
and lived in another section of town. Ida lived with her grand¬ 
mother due to the large family of her mother and father. Her 
mother was a housewife and her father worked as a combination 
yardman-painter at an average salary of approximately $1*0.00 
weekly. Ida’s grand parents worked and took care of her on com¬ 
bined salaries of $60.00 a week, which took both of them out of 
the home daily. Ida's mother and father both completed the 
sixth grade in school. The home occupied by Ida and her grand 
parents was a nice little brick apartment that was totally ade¬ 
quate for the three of them. It was very nicely furnished and 
clean. Ida had four brothers and six sisters which accounted 
for the reason that her grand parents took charge of her. 
B. Behavioral Patterns.— Ida had a dual personality. At times 
she was very nice and easy to get along with and at other times 
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no one could get along with her. A conflict arose between she 
and her grandmother over her social life which probably affected 
her personality. Her grandparents placed too many limitations 
on her social life. They insisted that she have no boy friends 
and go no place with boys. They later discovered that under the 
pretense of going to visit her mother she was out seeing boys. 
The more they tried to check her the more stubborn she became. 
They eventually sent her to Atlanta to her oldest brother. 
C. Educational Experiences.— Ida's eighth grade scholastic record 
revealed that she made a "C" average in the eighth grade and a 
"B" average in the ninth which gave her a C/ average for her 
high school tenure. She did not receive any credit for the 
tenth grade. The attendance register showed that Ida was absent 
one day the first month and withdrew the first day of the second 
month. 
D. Physical Health Status.— Ida was a very nice looking average 
size girl that was usually neat and clean. She usually was 
dressed suitably for school. She had never suffered from any 
illnesses except childhood deseases and those TOre without any 
lasting effects or scars. 
Implications.— The following implications were prevalent in Ida's 
case: 
1. Ida's conflict with her grandparents over her social life indi¬ 
cated the need for her grandparents to read and take part in 
community study groups designed to aid teen-agers with their 
social problems. 
69 
2. There was a need for teachers to maintain closer contact with 
the home in order that they might assist parents with student’s 
social problems» 
Re commendations »— In view of the above implications the following 
recommendations were in order: 
1. That grandparents and parents read and take part in community 
study groups on the problems of teen-age social life so that 
they may offer better direction. 
2. That teachers maintain closer contact with the homej take part 
in and help sponsor study groups on teen-age social problems. 
CASE NUMBER 10 
Code Name: Charles M. Age: 18 years Grade: Eleventh 
Date of Birth: March 19, 193U Reason for Withdrawal: School 
A. Socio-Economic Status»— Charles mother and father were both 
dead and Charles was taken over and raised by an Aunt that was 
single. His Aunt worked as a maid for a weekly salary of 
$30.00. Charles mother completed the fifth grade in school 
while his father completed the fourth. Charles and his Aunt 
lived in two rooms of a four room frame house that was in a 
fair state of repair. The furnishings were in fair shape but 
the house was junky with stored up articles. It was not kept 
clean at all. There were no brothers and sisters. 
B. Behavioral Patterns.— Charles had some undesirable personality 
traits in that he was very stubborn and showed resentment and 
resistance to his Aunt. He started being truant from school 
and it was three months before his Aunt found out about it 
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She attempted to punish him to make him go back to school and 
he ran away. 
C. Educational Experiences.— Charles scholastic average was "C" 
for the eighth, ninth and tenth grades which proved his ability 
to do high school work. The attendance register showed that 
Charles was not absent for the first month and withdrew the 
first day of the second month. The register also showed that 
his reason for withdrawal was working. 
D. Physical Health Status.— Charles was a tall, slender boy. He 
was usually clean and well groomed. His only illnesses had 
been childhood deases and these were without lasting effects or 
scars. 
Implications.— The following implications were prevalent in Charles 
Case: 
1. Charles resentfulness of his Aunt indicated the lack of a feel¬ 
ing of security and belongingness. 
2. The failure of teachers to notify Charles Aunt of his withdrawal 
from school indicated the need for a better home-school relation¬ 
ship. 
Recommendations.— Considering the above implications, the following 
recommendations were made: 
1. That his Aunt spend as much time at home with Charles as practi¬ 
cable so as to give him a feeling of belongingness and security. 
2. That teachers instigate a better relationship with the home. 
• That full time guidance workers be employed to put into effect 
a guidance program. 
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CASE NUMBER 11 
Code Name: Thelma S. Age: 17 years Grade: Eleventh 
Date of Birth: November 23, 1935 Reason for Withdrawal: School 
A. Socio-Economic Status.— Thelma's mother and father have been 
separated since she was small. She lived with her mother in a 
two room apartment in a four room frame house that was in 
average condition. The furnishings were in fair shape and the 
house was kept clean. Thelma's mother worked as a cook for a 
weekly salary of $25.00. Neither Thelma, nor her mother knew 
what her father made weekly. Thelma's mother completed the 
ninth grade in school while her father completed the third. 
Thelma had one brother and one sister, both of whom were grown 
and living outside of the home. 
B. Behavioral Patterns.— Thelma possessed some undesirable per¬ 
sonality traits in that she never smiled and when spoken to by 
teachers, took it as a personal act against her. She seemed to 
possess the attitude that everyone was picking on her. 
C. Educational Experiences.— Thelma had a scholastic average of 
"B" for the four years of high school (after being dropped, 
she re-entered and graduated the following year) which proved 
her ability to do good high school work. Her attendance record 
showed no absences for the first two months of school; two days 
for the third month, three days the fourth month and she was 
expelled the fifth day of the fifth month. Thelma was expelled 
by the principal for walking off of the campus without permission. 
D. Physical Health Status.— Thelma was a tall, slender girl that 
72 
appeared under-nourished. She dressed neatly and was well 
groomed at all times. She had never suffered from any ill¬ 
nesses except childhood diseases and those were without any lasting 
effects or scars. 
Implications.— The following implications were seen in Thelma's 
case: 
1. The absence of Thelma's mother all day working indicated the 
need for her mother to spend as much time in the home as practi¬ 
cable in order to give Thelma a feeling of security and belong¬ 
ingness. 
2. The mere fact that a girl walked off of the campus without per¬ 
mission and was expelled showed a need for the employment of 
modern disciplinary methods. 
Recommendations.— The following recommendations were made in view 
of the above implications: 
1, That Mary's mother spend as much time in the home as practicable 
with her in order to give her a feeling of security and belong¬ 
ingness. 
2. That modern methods of discipline be used in the school in that 
school people deal with the reasons for acts rather than acts. 
CASE NUMBER 12 
Code Name: Willie G. Age: 17 years Grade: Ninth 
Date of Birth: December 8, 1936 Reason for Withdrawal: Community 
A. Socio-Economic Status.— Willie's mother and father were married 
and lived together. Willie's father was employed as a pulpwood 
machine feeder at a weekly salary of $70.00 while his mother was 
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a housewife, TTillie's father and mother owned their home and it 
was in a good state of repair. The furnishings were good and 
the house was very clean* His mother and father completed the 
eighth grade in school. Willie had one brother and one sister; 
his sister lived at home while his brother was away working in 
Chicago. 
B. Behavioral Patterns.-— Willie was a very nice boy that neighbors 
and teachers likeivery well. He had a pleasing and winning 
personality. His only conflict at home was in coming late hours 
at night. His parents resented his being out late hours with 
the wrong boys in the community. 
C. Educational Experiences.— Willie's average for scholastic work 
in the eighth, ninth and tenth grades was C- as shown by his 
permanent record card. His attendance record showed that for 
the first month he had no absences; he was absent two times the 
second month, none the third month, two times the fourth month, 
one time the fifth month, none the sixth month, three times the 
seventh month and he withdrew the first day of the eighth month. 
Willie withdrew to marry a girl that had become pregnant by him. 
D. Physical Health Status.— Willie was a short stockily built stu¬ 
dent being very muscular. He was always neatly and nicely dress¬ 
ed and well groomed. He had never suffered with any illnesses 
except childhood deseases and those were without effect or scars. 
Implication.— The implication in Willie's case was as follows: 
1. Willie's association with the wrong boys in the community and 
causing the pregnancy of a girl pointed out the need for guidance 
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on the part of parents and the school. 
Recommendation.— In view of the above implication, the following 
recommendation was made: 
1. That the home and school place more emphasis on guidance in 
order that students may be helped to avoid the wrong crowds in 
the community. 
CASE NUMBER 13 
Code Name: George S. Age: 18 years Grade: Eleventh 
Date of Birth: April 9, 1934 Reason for Withdrawal: Military 
Service 
A. Socio-Economic Status.-»- George's mother and father were married 
and lived together. His father worked as a combination yardman- 
Holiness Minister at a weekly salary of approximately $40.00 
while his mother served as a housewife. George's mother com¬ 
pleted the eighth grade in school while his father completed 
the sixth. His parents along with three other children that were 
enrolled in school, lived in a dilapidated two room frame, rent 
house. There were no electric lights and running water in the 
house. Cooking was done in the room where the four children 
slept and orange crates and boxes were used for chairs. George 
had a total of three brothers and two sisters, two of whom were 
grown and living away from home. George's work experiences in¬ 
cluded being a carpenter's helper in the afternoons for a weekly 
salary of $20.00. He withdrew from school and entered the mili¬ 
tary service so as to be of more economic assistance to his 
family and because his friends were in the service. George had 
sent his mother a $30.00 allotment every since he had been in 
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service. 
P. Behavioral Patterns.— George was a very nice and quiet boy that 
was well liked by his neighbors, friends and teachers. He 
didn't appear to have any undesirable personality traits. 
C. Educational Experiences.— George's permanent record care re¬ 
vealed that he had averaged "D" for the eighth, ninth and tenth 
grades while enrolled in high school. He withdrew before re¬ 
ceiving any credit for the eleventh grade. The attendance 
register showed that he was not absent the first monthj was 
absent two days the second^ five days the third month and that 
he withdrew the first day of the fourth month. 
D. Physical Health Status.— George was a tall student of medium 
build. His clothes were usually worn and he was never too 
clean. George had only suffered with childhood deseases with¬ 
out lasting effect or scars. 
Implications.— The implications that follow were prevalent in 
George's Case : 
1. George’s economic condition indicated the need for the school 
to include some type of work experience in the curriculum. 
2. The joining of the military service by George indicated the 
need for the inclusion of an R. 0. T. C. Unit at Ballard-Hudson 
High School. 
Recommendations.— The following recommendations were in order con¬ 
sidering the above implications: 
1. That curriculum workers make plans toward the inclusion of an 
R. 0. T. C. Unit in the curriculum offerings at Ballard-Hudson 
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Senior High School. 
2. -L’hat cases where students need economic assistance be sought 
out and arrangements made by the school to place them on part- 
time jobs that will enable them to remain in school. 
CASE NUMBER Hi 
Code Name: Evelyn W. Age: 17 years Grade: Twelfth 
Date of Birth: January 11, 1935 Reason for Withdrawal: Home 
A. Socio-Economic Status.— Evelyn’s mother and father were mar¬ 
ried and lived together. Her father worked as a knot saw ma¬ 
chine operator for a weekly salary of $47.00 while her mother 
worked as a maid for a weekly salary of $15.00. They owned a 
small three room frame house that was in average condition, 
The furnishings were in good shape and the house was well kept. 
Evelyn's mother completed the fifth grade in school while her 
father completed the first. She had no brothers and sisters. 
Evelyn withdrew from school due to becoming pregnant. After 
Evelyn became pregnant the boy responsible refused to marry her. 
B. Behavioral Patterns.— Evelyn was a very nice and quiet student 
that was well liked by all who knew her. She and her parents 
got along well. 
C. Educational Experiences.— Evelyn’s permanent record card re¬ 
vealed that she made a "B" average from the eighth through the 
eleventh grades. She withdrew before accumulating an average 
for the twelfth. The attendance register revealed that Evelyn 
was not absent a day from the first through the third months of 
school and that she withdrew the fourteenth day of the fourth 
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month• 
D. Physical Health Status.— Evelyn was a short heavily built stu¬ 
dent that was nice looking, well dressed and -well groomed at all 
times. She had always been in good health and only had child¬ 
hood deseases such as mumps, measles and chicken-pox. She had 
these without any lasting effects or scars. 
Implications.— The following implications were prevalent in Evelyn's 
case: 
1. The mother's absence from the home working daily indicated the 
need for her to spend more time at home with Evelyn in order 
to better direct her activities. 
2. Evelyn's becoming pregnant indicated a need in the school’s 
curriculum for a course in marriage and family living on the 
tenth grade level. 
3. Evelyn's becoming pregnant also indicated the need for full¬ 
time guidance workers in the school* 
Recommendations.— The following recommendations were made in view 
of the above implications: 
1. That Evelyn's mother spend more time in the home with her 
daughter so that she may better direct her activities. 
2. That curriculum workers include a course in the curriculum on 
the tenth grade level in marriage and family living. 
3. That full time guidance workers be employed to put into operation 
a guidance program in the school. 
CASE NUMBER 15 
Code Name: Vinnie L. Age: 19 years Grade: Twelfth 
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Birth Date: January 12, 193h Reason for Withdrawal: Community 
A* Socio-Economic Status»— Vinnie1s mother and father were married 
and lived together. Vinnie*s father worked as a plasterer at an 
approximate weekly salary of $75*00 while her mother was a house¬ 
wife. Her father completed the fourth grade in school while her 
mother completed the eighth. Vinnie*s parents owned a five room 
brick house that was in a good state of repair. The furnishings 
were good and the house was well kept. Vinnie had five brothers 
and one sister, two of whom lived in the house with her. It was 
not necessary for Vinnie to work while attending school. 
B. Behavioral Patterns.— Vinnie had a dual personality. Some times 
she got along fine with everyone and then again she couldn't get 
along with anyone. Vinnie had a conflict with her parents that 
came about as a result of her limited social life. Her parents 
would not let boys come to see her and would not let her take 
part in any of the teen-age social functions. Whenever she left 
the house her youngest sister had to always accompany her. 
Vinnie rebelled against this sort of treatment and started meet¬ 
ing a taxi driver after school. When her mother learned of 
what was happening and challenged her, she ran away from home and 
started living with the man. 
C. Educational Experiences.— Vinnie*s permanent record card re¬ 
vealed that she had a "C/" average for the eighth, ninth, tenth 
and eleventh grades and that she dropped out before receiving 
completed grades for the twelfth. Her attendance record revealed 
that she wasn't absent for the first two months; that she was 
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absent four days the third month, four days the fourth month, 
three days the fifth, four days the sixth month, three days the 
seventh month, none the eighth month and that she withdrew the 
first day of the ninth month. The attendance record gave no 
reason for her withdrawal, 
D, Physical Health Status,— Vinnie was a very nice looking, well 
groomed and well dressed student that was about the average 
size for her age. She had never suffered any illnesses with the 
exception of childhood deseases and these were without lasting 
effects or scars. 
Implications.— The following implications were prevalent in Vinnie’s 
case: 
1. Vinnie’s social problem conflict indicated the need for her 
mother to join community groups that study teen-age social pro¬ 
blems so that she might better direct her daughter's social 
activities. 
2. Vinnie's social problem conflict also indicated the need for 
teachers to help organize and participate in community discus¬ 
sions on teen-age social life so that they might assist parents 
in directing their children's social lives. 
3. Vinnie’s social problem conflict further indicated the need for 
full-time counselors to be employed in the school to help chil¬ 
dren help themselves with their social problems. 
Recommendations.— The following recommendations were made in case 
number l£: 
1. That Vinnie's parent join community organizations that discuss 
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social problems of youth so that she may better direct her 
daughter's social activities. 
2. That teachers also join and help sponsor community discussions 
on teen-age social problems in order that they may better assist 
parents in directing their children's social activities. 
3. That full time counselors be employed to help children help 
themselves -with their social problems. 
CASE NUMBER 16 
Code Name: Joe L. Age: 15 years Grade: Ninth 
Date of Birth: March 1;, 1936 Reason for Withdrawal: School 
A. Socio-Economic Status.— Joe's parents were married and lived 
together. Joe's father worked as a carpenter at an average 
weekly salary of $75*00 while his mother served as a housewife. 
His father and mother both completed the sixth grade in school. 
Joe's parent's owned a four room frame house that was in fair 
condition. The furnishings were very nice and the house was 
kept very clean. Joe had no sisters and brothers. J0e started 
being truant from school and was dropped after two months. His 
parents was never notified that the student was not attending 
school by his teachers. 
B. Behavioral Patterns.— Joe was a nice boy that was well liked 
by all of his neighbors and friends; his only trouble being a 
great dislike for school. 
C. Educational Experiences.— Joe's permanent record card revealed 
that he had an"S" average for the eighth grade and one semester 
of the ninth. His absence by months according to the register 
were: one day the first month, three days the second month, 
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four days the third month, six days the fourth month, three 
days the fifth month, nine days the sixth month, twelve days 
the seventh month and that he withdrew the first day of the 
eighth month. His attendance record further revealed that he 
dropped for illness. 
D. Physical Health Status.— Joe was an average size boy of medium 
height. He was always well dressed and groomed. He had suffered 
no illnesses with the exception of childhood deseases. These 
were without lasting effects or scars. 
Implications.— The following implications were prevalent in case 
number 16: 
1. The failure on the part of teachers to notify Joe's parents that 
he hadn't been to school in three months indicated the need for 
better home-school relationships. 
2. There was a need in Joe's case for curriculum workers to study 
his needs and interests and include in the curriculum courses 
designed to meet those needs and interests. 
Recommendations.— The following recommendations were made in Joe's 
case: 
1. That teachers maintain better relationships with parents through 
P. T. A. meetings, home visits and telephone conversations. 
2. That curriculum workers make careful studies of the interest and 
needs of students and place courses and activities in the cur¬ 
riculum designed to meet those needs and interests. 
CHAPTER IV 
SUMMARY AND CONCLUSIONS 
Introductory Statement «— The problem involved in this research was 
to determine the number of and reasons for the withdrawal of the elimi¬ 
nated students who were enrolled in the Ballard-Hudson Senior High School 
for the year, 1951-1952» 
Purposes of the Study.— The major purpose of this research was to 
make an analysis of the extent and reasons for the withdrawal of the 
"drop-out" students who were enrolled in the Ballard-Hudson Senior High 
School for the year, 1951-1952. Specifically the purposes of this study 
were as follow: 
1* To ascertain the extent of "drop-outs" in terms of the number 
of boys and girls no longer attending Ballard-Hudson Senior 
High School. 
2. To ascertain the reasons for the withdrawal of the students 
in Ballard-Hudson Senior High School. 
3. To determine the nature and extent of selected socio-economic 
factors which are expressed or implied as basic to the reasons 
for the withdrawal of the students of the Ballard-Hudson High 
School. 
II. To formulate ways and means of lowering the withdrawal-rate of 
students at Ballard-Hudson Senior High School. 
5. To formulate, if possible, whatever educational implications 
are inherent in the interpreted data. 
Definition of Terms.— The important term used throughout this study 
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was "drop-out*" It is synonymously spoken of as "school leavers," 
"withdrawals" and "elimination" and is characterized as follows: "one 
who drops out, as from school, a course of study, etc." 
Locale and Research Design.— This research was conducted at the 
Ballard-Hudson Senior High School, Macon, Bibb County, Georgia, during 
the school term, 1953-195Ij.. 
1. Subjects.— The subjects used in this research were the total 
number of 198 "drop-outs" -of the Ballard-Hudson High School, for 
the school term, 1951-1952. 
2. Instruments.— The instruments used to gather the data for this 
research were: a specifically designed questionnaire on socio¬ 
economic backgrounds, a structured interview pattern, official 
records of the school, case-studies, and home visitations. 
3. Research methods.— The research methods used in this study 
were the Normative-Survey and Case-Study, incorporating the use 
of the questionnaire. 
The Plan and Procedure.— The data necessary to the development of 
this study were gathered, organized, analyzed and presented in the body 
of the thesis through the following procedural steps: 
1. The related literature pertinent to this study was reviewed. 
2. The design, construction and validation of the questionnaire 
instrument which was used for the collection of the basic data. 
3. Interviews were conducted with the parents of all withdrawal 
students and the questionnaires completed. 
U. Case-histories were prepared for sixteen selected cases which 
were typical of the 198 "drop-outs" for 1951-1952. 
. The data from the questionnaires and case-histories were assembled 5 
Qh 
in adequate tables and graphs and analyzed, 
6. The data, after appropriate analytical treatment were formulated 
into significant findings, conclusions, implications and recommen 
dations which constitute the content of the finished thesis copy. 
The subsequent discussions of this chapter will follow the order of 
emphases indicated above. 
Summary of Literature.— A review of the literature pertinent to 
this thesis revealed that the various authors who have written on this 
subject agreed that "withdrawals" was a problem, especially in our lar¬ 
ger city school systems. Most of them were on withdrawals under the two 
following captions: (1) factors that affect pupil-elimination and (2) 
factors that influence school holding power. 
Factors That Affect Pupil-Elimination.— The authors are in agree¬ 
ment that some of the factors that affect pupil-elimination are: (1) 
lack of family life caused by a broken or disruptive home, (2) low eco¬ 
nomic status in the community, (3) warped personalities, (U) lack of 
stimulation to creative work and (5) curriculum problems. 
Factors That Influence the School Holding-Power.— The authors are 
also in agreement that some of the factors that influence the school 
holding power are: (l) out of school employment while attending school, 
(2) participation in out-of-school activities, (3) teacher influence, 
(U) extra-class activities and (5) the curriculum offerings of the school 
Findings.— The findings which follow were drawn directly from the 
interpretation of the data as collected in this study. The various 
aspects and facts concerning the "withdrawal-students" of Ballard-Hudson 
Senior High School for the term 195>l-19f>2, as presented, analyzed and 
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interpreted thus far in this thesis are summarized at this point. 
Withdrawals Because of Home Conditions 
Table 1 
The data presented in Table 1 reveals that the number and per 
cent of students withdrawing for home conditions were: (a) mar¬ 
riage, voluntary, 15 students or 7.5 per cent; (b) marriage, preg¬ 
nancy, 11 students or 5«5 per cent; (c) pregnancy, unmarried, 13 
students or 6.5 per cent; (d) work, economic conditions, 15 stu¬ 
dents or 7.5 per cent (e) work, tired of school, 9 students or 
U.5 per cent; (f) tired of school, 9 students or U.5 per cent and 
(g) illness, 8 students or per cent. The total number and per 
cent of students withdrawing for home conditions was 80 students 
or JU.0. per cent. 
Withdrawals Because of Community Conditions 
Table 2 
The data presented in Table 2 reveals that the number and per 
cent of students withdrawing because of community conditions were: 
(a) married, pregnancy, 7 students or 3*5 per cent; (b) unmarried, 
pregnancy, 2 students or 1. per cent; (c) wrong associates, 7 stu¬ 
dents or 3.5 per cent; the total number and per cent of students 
withdrawing for community conditions was 16 students or 8. per cent. 
Withdrawals Because of School Conditions 
Table 3 
The data presented in Table 3 reveals that the number and per 
cent of students withdrawing for school conditions were: (a) 
teacher difficulty, 5 students or 2.5 per cent and (b) expelled 
for discipline, 3 students or 1.5 per cent. The total number and 
per cent of students withdrawing for school conditions was 8 stu¬ 
dents or U. per cent. 
Withdrawals Because of Military Service 
Table 
The data presented in Table U reveals that the number and per 
cent of students withdrawing for military service were as follow: 
(a) drafted, selective service, 3 students or 1.5 per cent; (b) 
volunteered, economic reasons, 8 students or U» per cent; (c) 
better break in the service, 16 students or 8. per cent, and (d) 
tired of school, 8 students or U. per cent. The total number and 
per cent withdrawing for military service was 35 students or 17.5 
per cent. 
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Withdrawals Because of Miscellaneous 
Conditions 
Table 5 
The data presented in Table 5 reveals that the number and per 
cent of students withdrawing for miscellaneous conditions were: 
(a) moved or moved out of town, 29 students or 15» per cent; (b) 
could not locate, 27 students or 1U. per cent, and (c) deceased, 
2 students or 1. per cent. The total number and per cent of stu¬ 
dents classified as miscellaneous was 58 students or 30 per cent. 
Re-Entrance Students 
Table 6 
The total number and percent of withdrawal students who re¬ 
entered was 8 or 1|. per cent. 
Specific Types of Reasons for the 
Withdrawal of the Sixteen 
Typical Cases Studied 
Table 7 
The case-study data presented in Table 7 on the sixteen typical 
cases studied reveals that the specific types of reasons for with¬ 
drawal with the number and per cent were: (a) economic conditions, 
volunteered for military service, k students or 25. per cent; (b) 
ran away, 3 students or 18.8 per cent; (c) community influence, 2 
students or 12.5 per cent; (d) pregnancy, married, 2 students or 
12.5 per cent; (e) teacher difficulty, 1 student or 6.3 per cent; 
(f) pregnancy, unmarried, 1 student or 6.3 per cent; (g) work eco¬ 
nomic conditions, 1 student or 6.2 per cent; (h) expelled from 
school, 1 student or 6.2 per cent, and (i) playing hookie, 1 stu¬ 
dent or 6.2 per cent, for a total of sixteen cases or 100 per cent. 
Chronological Ages of the Sixteen 
Typical Cases Studied 
Table 8 
The case study data presented in Table 8 on the sixteen typical 
cases studied reveals their chronological ages as follow: (a) 6 
students 17 years of age, (b) 3 students 18 years of age, (c) three 
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students 15 years of age, (d) 2 students 16 years of age, and (e) 
2 students 19 years of age. These students accumulated 271 years 
for a mean of 16,9 years. 
Grade-Placement of the Sixteen Typical 
Cases Studied 
Table 9 
The case study data presented in Table 9 on the sixteen typical 
cases studied reveals their grade-placement as follows: (a) 9 stu¬ 
dents in the ninth grade, (b) U students in the eleventh grade, (c) 
2 students in the twelfth grade, and (d) 1 student in the tenth 
grade. 
Age-Grade Status of the Sixteen 
Typical Cases Studied 
Table 10 
The case-study data presented in Table 10 on the sixteen typical 
cases studied reveals their age-grade status as follow: (a) U stu¬ 
dents 15 years of age and in the ninth grade, (b) 1 student 16 years 
of age and in the ninth grade, (c) 6 students 17 years of age; 2 of 
which were in the ninth grade; 1 of which was in the tenth grade; 2 
of which were in the eleventh grade and 1 of which was in the 
twelfth; (d) 3 students 18 years of age; 1 of which was in the ninth 
and 2 of which were in the eleventh, and (e) 2 students 19 years of 
age; 1 of which was in the ninth and 1 of which was in the twelfth. 
Marital Status of the Parents of the 
Sixteen Typical Cases Studied 
Table 11 
The case-study data presented in Table 11 on the sixteen typical 
cases studied reveals the marital status of those students parents 
in numbers and per cent as follow: (a) married and together, 9 stu¬ 
dents parents or 56.2 per cent; (b) separated, 2 students parents 
or 12.5 per cent; (c) single, 2 students parents or 12.5 per cent; 
(d) deceased, 2 students parents or 12.5 per cent, and (e) divorced, 
1 student's parents or 6.3 per cent, for a total of sixteen parents 
or 100 per cent. 
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Occupational Status of the Parents of the 
Sixteen Typical Cases Studied 
Table 12 
The case-study data presented in Table 12 on the sixteen typical 
cases studied reveals the occupational status of those students 
parents in numbers as follow: (a) two fathers, yard men; (b) one 
father, a service station attendant; (c) one father, a brickmason; 
(d) one father, a laborer; (e) one father, a church fireman; (f) one 
father a car washer; (g) one father, a pulpwood feeder machine oper¬ 
ator; (h) one father, a knot saw operator; (i) one father, odd Jobs; 
(j) one father a plasterer; (k) one father a carpenter; (1) three 
students didn't know where their fathers worked, and (m) one father, 
deceased. Table 12 also reveals the occupational status of these 
sixteen stxidents mothers as follow: (a) two mothers, restaurant 
cooks, (b) four mothers, maids, (c) six mothers, housewives; (d) one 
mother, unemployed; (e) two mothers, deceased; and (f) one student 
didn't know where his mother worked. 
Weekly Salaries of the Parents of the 
Sixteen Typical Cases Studied 
Table 13 
The case-study data presented in Table 13 on the sixteen typical 
cases studied, reveals the weekly salaries of those students parents 
as follow: (a) one father made $80.00 per week, (b) two fathers 
made $75.00 per week, (c) one father made $70.00 per week, (d) one 
father made $60.00 per week, (e) one made $17.00 per week, (f) five 
whose wives and children didn't know what they made and (g) one 
father was deceased. Table 13 also reveals the weekly salaries of 
the mothers of the sixteen students as follow: (a) one mother 
earned $30.00 per week, (b) one mother earned $29.00 per week, (c) 
one mother earned $25.00 per week, (d) one mother earned $20.00 per 
week (e) two mothers earned $15.00 per week each, (f) six mothers 
were housewives, (g) two mothers were deceased, and (h) one mother 
whose relatives didn't know what she made. The working fathers made 
total weekly salaries of $5UU.OO for a mean of $5U.U0 while the 
working mothers made total weekly salaries of $lUU.OO for a mean of 
$20.57. Guardians made $60.00 and $30.00 weekly, respectively, for 
a total of $90.00 and a mean of $U5.00. 
Educational Status of the Parents of the 
Sixteen Typical Cases Studied 
Table Hi 
The case-study data presented in Table 1U on the sixteen typical 
cases studied reveals the educational status of those students 
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parents in grades completed as follow: (a) one father completed 
the ninth grade, (b) one father completed the eighth grade, (c) 
one father completed the seventh grade, (d) three fathers com¬ 
pleted the sixth grade, (e) four fathers completed the fifth grade, 
(f) three fathers completed the fourth grade, (g) one father com¬ 
pleted the third grade, (h) one father completed the second grade, 
and (i) one father completed the first grade. Table 1U also re¬ 
veals the educational status of mothers as follow: (a) one mother 
completed the ninth grade, (b) four mothers completed the eighth 
grade, (c) three mothers completed the seventh grade, (d) three 
mothers completed the sixth grade, (e) two mothers completed the 
fifth grade, (f) one mother completed the fourth grade, and (g) 
two mothers completed the third, grade. The total number of years 
spent in school by fathers was 80 for a mean of 3» years while the 
total number of years spent in school by mothers was 100 for a 
mean of 6.2 years. The mean for both mothers and fathers was 5*6 
years which indicated that these parents were 3»7 years below the 
national norm of 9.3 years. 
Status of the Home Environment of the 
Sixteen Typical Cases Studied 
Table 13 
The case-study data presented in Table 13 on the sixteen typical 
cases studied reveals these students home environments as follow: 
(a) eleven parents were renting their homes, and (b) five parents 
owned or were buying their homes. Table 13’ further reveals that the 
state of repair and furnishings of their homes were as follow: (a) 
three received ratings of good, (b) eight received average ratings 
and (c) five received poor ratings. 
Number of Brothers and Sisters of the 
Sixteen Typical Cases Studied 
Table 16 
The case-study data presented in Table 16 on the sixteen typical 
cases studied reveals the number of brothers and sisters of those 
students as follow: (a) one student had four brothers and six 
sisters for a total of tenj (b) one student had six brothers and one 
sister for a total of seven, (c) one student had one brother and 
five sisters for a total of six, (d) one student had three brothers 
and two sisters for a total of five, (e) one student had one brother 
and two sisters for a total of three, (f) one student had three 
sisters for a total of three, (g) one student had two brothers for 
a total of two, (h) one student had two sisters for a total of two, 
(i) two students had one sister and one brother each for a total of 
two each, (j) one student had one brother for a total of one, and 
(k) five had no brothers and sisters. The total number of brothers 
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for the sixteen cases was 20 for a mean of 1.2 while the total num¬ 
ber of sisters for all cases was 23 for a mean of 1.1;. The total 
number of brothers and sisters was U3 for a mean of 2.7. 
High School Scholastic Averages of the 
Sixteen Typical Cases Studied 
Table 17 
The case-study data presented in Table 17 on the sixteen typical 
cases studied reveals their high school averages as follow: (a) two 
students made "B" averages, (b) five students made "C" averages, (c) 
seven students averaged "D," and (d) two students failed. 
Absence By Month Prior to Withdrawal of the 
Sixteen Typical Cases Studied 
Table 18 
The case-study data presented in Table 18 on the sixteen typical 
cases studied reveals the absence by month prior to withdrawal of 
those students as follow: (a) one student absent U0 times while 
enrolled six months, (b) one student absent 38 times while enrolled 
seven months, (c) one student absent 27 times while enrolled three 
months, (d) two students absent 26 times each while enrolled seven 
months, (e) one student absent 23 times while enrolled six months, 
(f) two students absent 18 times each while enrolled eight and 
three months, (g) one student absent 13 times while enrolled two 
months, (h) two students absent 9 times each while enrolled four 
months and two months, (i) one student absent 8 times while enrolled 
seven months (j) one student absent 7 times while enrolled three 
months, (k) one student absent 1 time while enrolled one month, and 
(l) two had perfect attendance prior to withdrawal. The longest 
period of enrollment for any student was eight months while the 
shortest period was one month. 
Conclusions.— The analysis and interpretation of the data derived 
from the mass data on the 198 withdrawal, pupils and the case-study data 
of the sixteen typical situations as were found in the Ballard-Hudson 
High School, Macon, Georgia, would appear to justify the conclusions to 
follow: 
1. Mothers who work all. day or a greater portion of the day had a 
definite effect on the rate of "pupil-withdrawal" in the Ballard- 
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Hudson High School. 
2. Broken homes were a very potent factor in the rate or incidence 
of "pupil-withdrawal." 
3. The low economic status of parents played a very important part 
in the hi^i withdrawal-rate of the Ballard-Hudson Hi$i School. 
U. The low educational level of parents influenced the withdrawal- 
rate in the Ballard-Hudson High School. 
5. Curriculum problems were very decisive factors in the "elimi¬ 
nation" of students in the Ballard-Hudson High School. 
6. A lack of guidance in the home and school was instrumental in 
the high rate of "drop-outs" in the Ballard-Hudson High School. 
7. The lack of teacher influence over "school-leavers" was respon¬ 
sible for the high "elimination" in Ballard-Hudson High School. 
Implications.— The analysis and interpretation of the data of this 
study appear to justify the following implications: 
1. The number of marriages, both voluntary and involuntary, and the 
number of students tired of school, indicated the need of con¬ 
sideration for full time counselors to organize and put into 
affect a guidance program. 
2. The large number of marriages during the eleventh and twelfth 
grades pointed out the need for adding a course in marriage and 
family living on the tenth grade level, that is accessible to 
all students of that grade, either as an elective or constant 
course. 
3. The number of students that have to "drop-out" for economic 
reasons showed the need for the school to seek out these individ¬ 
uals and investigate the possibility of aiding them in securing 
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some type of par-time work experience in order that they may 
remain in school. 
1*. The number of students dropping out for teacher difficulty indi¬ 
cated the need for more emphasis on better public relations from 
the teacher-student and teacher-parent angles. In several in¬ 
stances, parents indicated that had they known earlier that 
their children were not attending school, they possibly could 
have taken action to keep them there. 
5. The number of students withdrawing for teacher difficulty also 
indicated the need for teacher growth along the line of modern 
discipline. 
6. The number of boys going into the military service indicated a 
need for the school to add an R. 0. T. C. Unit to the curriculum 
offerings in order to train our boys for the best positions the 
military service has to offer. 
Recommendations.— The following recommendations as made are possible 
means of lowering the withdrawal rate in the Ballard-Hudson Senior High 
School in the future: 
1. It is recommended that at least four full time counselors be 
engaged to organize and put into effect a guidance program. 
2. It is recommended that a course in marriage and family laving 
be added to the curriculum on the tenth grade level, accessible 
to all students on that level, either as an elective or con¬ 
stant course. The book Personal Adjustment, Marriage and 
Family Living, by Landis and Landis, Published by Prentice Hall, 
New York, is recommended 
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3. It is recommended that students who need economic assistance 
be sought out, and arrangements made for them to gain work 
experience through part-time employment. 
U. It is recommended that those students who have dropped out for 
marriage and economic reasons be encouraged to attend the Macon 
Academic School (night) in order to further their education, 
3. It is recommended that more emphasis be placed on public re¬ 
lations from the teacher-student and teacher-parent angle. 
6. It is recommended that emphasis be placed on modern discipline 
in-as-far as teacher growth or in-service training is concerned. 
Teaching in Secondary Schools, by Bossing, is recommended as a 
reference. 
7. It is recommended that our school's long range program include 
an R. 0, T. C. Unit to train our youth for the best positions 
that the military service has to offer. In the absence of such, 
a thorough physical education program is recommended for all 
students. 
8. It is recommended that the school make a thorough study of the 
needs and interests of it's students and include courses in the 
curriculum to meet these needs and interests. 
9. It is recommended that more emphasis be placed on teacher moti¬ 
vation in school study-groups and workshops. 
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Drop-Outs for Ballard-Hudson Senior High School for the School Year 
1951-1952. 
Name   Address Age  
Name of parent or guardian  
If guardian, where are parents?   
Causes of Withdrawal (Check one) 
Home ( ) Community ( ) School ( ) Military Service ( ) 
Moved ( ) 
List the primary factor that caused the withdrawal checked above:  
Semester Withdrew (Check one) 1st Semester ( ) 2nd Semester ( ) 
Statement of Home Surroundings  
Statement of parent or guardian regarding any aid that the school staff 
could have given to keep drop-out in school.  
Remarks 
